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By: Vincent Bruckert 

While Occupy Wall Street protestors first gathered together and communicated to the 

world in Zuccotti Park in Manhattan on Sept. 17, 2011 using various social media tools, 

including sophisticated wifi transmitters and new platforms for connecting people, inside 

the Wall Street firms themselves the bankers were scarcely what a traditional stock trader 

looked like.  Instead of well-dressed and perfectly manicured masters of the universe types 

like the movie Wall Street’s Gordon Gecko who spend their time yelling at underlings on the 

speakerphones, the majority of “bankers” by 2011 were employees with IT technology 

expertise, especially JAVA and Python programmers, whose faces were glued 24-7 to 

screens. That the latter software program is named after its founder’s fondness for the 

British comic sketch show Monty Python’s Flying Circus, whose actors regularly ridiculed 

the stiff inflexibility of the English banker, is just one of the seemingly inherent ironies of a 

contemporary world that has become one-hundred percent reliant on its digitized 

simulacra.  The military drones that hunt the virtual age terrorists; the elaborate Federal 

databases that secure voter registration information and the hackers who pry into the 

voting machines themselves; the ways we find new apartments to the means by which we 

enter them once we have a lease; how we determine the paths we take to our destinations 

and the new amenities in the vehicles we drive in to get there; the same app that clubgoers 

used to communicate to the world outside the Pulse nightclub on that horrible night this 

June also regularly allows the President-elect to share his insights on all matters of 

distraction: there is no way to understand our planet in 2016 without knowing how to 

navigate computers, and all sides of our world’s diverse and multifold sets of ideas and 

opinions manipulate computers to serve their particular purposes. Still, it seems to me, 

perhaps because my twin daughters and their friends are so mesmerized by the screens of 

their smartphones, that it is us and not the computers who are the manipulated ones. 

We have our colleges and universities to thank for this virtual new us.  After all, the 

University of Michigan built the supercomputer that Bill Joy worked on as a student there in 

the 1960s, and the young high schooler Bill Gates regularly visited the campus of the 

University of Washington to play around with the idea of writing in a simpler code.  As such, 

most colleges and universities are like Wilbur Wright College in that they include language 

related to digital skills in their general student outcomes:   
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DePaul University: Students will be able to systematically access, analyze, and evaluate 

information and ideas from multiple sources to identify underlying assumptions and formulate 

conclusions.   

Duquesne University: Demonstrate technological capabilities appropriate to the disciplines 

and information literacy, which includes critical analysis and reasoning. 

Northeastern Illinois University’s Baccalaureate Goals 1.5 and 1.6: Information literacy and 

research skills; Technological Fluency. 

SUNY College: Students will perform the basic operations of personal computer use; 

understand and use basic research techniques; locate, evaluate and synthesize information 

from a variety of sources. 

University of Utah: The ability to know when there is a need for information, to be able to 

identify, locate, evaluate, and effectively and responsibly use and share that information for 

the problem at hand. 

Valencia College: Locate, evaluate, and effectively use information from diverse sources. 

As I began researching to find these and other general SLOs, I expected to see the word 

“information” used frequently.  But, while I am not surprised, it does strike me that the other 

word so often used, is “evaluate.”  The electronic realm has not devised a way to detect and 

eliminate deliberate misinformation, fake news, deceptive advertising, and bait-and-switch 

marketing.  Rather, the digital world has re-invented these ploys and devices in remarkably 

creative and even fraudulent ways.   

 

 

 

 

 

 

So, yes, we modern citizens are malleable, deceived, and manipulated by our access to and 

reliance on information from our various computer systems.  But it is us, our colleges and 

universities, who have taken on the responsibility to learn how to and then teach others the 

successful ways to evaluate this abundance of useless interference and necessary information.  

So, I believe in many ways, it is in our attention to serving our third SLO at Wright College that we 

truly empower our students to survive in this world.  Not simply because there will be a 

computer at the desk of their future employment.  But because knowing how to make 

meaningful sense of that computer will guide them towards what is really worthwhile 
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Wright in Your Corner  

The Wright in Your Corner (WiYC) 

team would like to thank you for your 

support and collaboration this 

semester in your efforts to lead 

workshops and events outside of the 

classroom. This semester, WiYC was 

delighted to host 165 workshops, 

activities, and events to enhance 

student learning including: 

 Student Clubs (Pre-Pharmacy 

Club, ACS, PTK, Engineering 
Club, Alliance Club, Wright Side 
Magazine, LASO Club, 
Environmental Club and IT 
Club) 

 Departments (Dean of 

Instruction, DAC, Career 
Planning and Placement 
Center, Student Activities, The 
Gateway Advising and Transfer 
Center, Library, Adult 
Education, Writing Center and 
the Wright Emporium) 

 Faculty Collaborations (Reading 

for Wisdom, Skills Connection 
Workshops, Great Books, 
Spanish Conversation, Hispanic 
Heritage Month Essay Contest, 
and The Dakota Access Pipeline 
Student Presentation) 

 Community Partners (Gay 

Liberation Network and 
National Museum of Mexican 
Art) 

We are excited for the continued 

collaboration in supporting the 

programming efforts coming in 

Spring 2017. In addition, we look 

forward to reflecting and celebrating 

events such as Black History and 

Women’s History Month. If you 

would like to schedule an event in 

WiYC for the upcoming semester, we 

kindly ask that you send us your 

requests as soon as possible. We are 

available to schedule weekly, 

monthly, or single events. Email 

requests can be sent to Dijana 

Demirovic: ddemirovic3@ccc.edu. 

Right-Clicking + Incoherence: Sublimation and 
Nuance in English 102 

By: Helen Doss, PhD 

My teaching practice is based, in part, on the notion that it is important for students to gain 
facility with a variety of discursive practices in order to be effective participants in the 
communities to which these practices are native and associated with power, access and 
authority.  In my English 102 classes, students are tasked with reading peer-reviewed journal 
articles on contemporary, complex social issues, i.e., climate change and the politics of influence; 
body snatching, genetic engineering and disability rights; and, food insecurity, poverty and 
obesity.  These articles are challenging.  

In this class, we spend a fair amount of class-time analyzing the journal and popular articles for 
rhetorical strategies, purpose, central claims and evidence as well as connections to popular 
cultural explorations of these same topics via visual and social media.  Part of the analysis 
process is paraphrasing the statements of purpose, thesis and evidence made by the authors of 
the articles.  This is one of the means by which students claim ownership of and begin to deepen 
their understanding of the language used by (and to participate in discourse communities of) 
academic and professional writers.  

With some trepidation, but feeling confident of their ability to find suitable synonyms in their 
first attempts at transliterating the prose of the authors, the students begin paraphrasing.  They, 
then, present their paraphrases to their peers.  It is an inspiring and audacious activity to behold, 
witnessing the students’ sublimation of the texts to their own understandings and sense of logic 
as well as performing the awkward-for-now rhetoric of experts.  From there, they move to the 
next stage of the paraphrasing process, wherein they move beyond transliteration and 
“patchwriting” to the more challenging task of representing coherently and eloquently the 
meaning and relationships among the ideas, which are signified by the words the authors have 
used in their compositions.  Again, with confidence, the students exchange, display and critique 
the products of their efforts.  Finally, at the end of approximately two class sessions, the students 
submit their initial and intrepid paraphrases to me for evaluation. 

(Continued on page 4) 
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Math On Demand (MOD) 

The program’s success can be 

attributed to individualized 

instruction and how instructors work 

with students based on their 

strengths, weaknesses, needs, and 

goals. When career tracks are 

selected, students will be able to 

learn math in context and tie their 

math abilities to their future career.  

The Math On Demand program is 

offered on-site in a computer lab 

(Room S-305). This program seeks to 

improve remedial math outcomes by 

increasing student and faculty 

interactions by employing active 

learning strategies.  

 

With pleasure and excitement, I begin by evaluating their second set of paraphrases.  And, to my 
chagrin, for the most part, they are nonsensical and incoherent.  I am bewildered.  I become 
frustrated. Then, I review their first attempts, i.e., the patchwritten paraphrases wherein they 
have merely exchanged the authors’ words for digital thesauri recommended synonyms.  Alas, I 
see it.  They have indiscriminately and unintentionally, for the most part, right-clicked their way 
to unintelligible, technically non-plagiarized paraphrases of the texts.  Indeed, their second-
attempt paraphrases are incomprehensible because they are based upon inadequate 
transliterations. 

In discussing my sense of both the successes and challenges of the paraphrase activity with the 
students, I learn a tremendous amount.  Right-clicking is an English language-learning (ELL) 
students’ closest companion in composition.  Moreover, when writing, regardless of the 
students’ ELL-status, using digital thesauri, either online or via a word processing program’s right-
click function is the way that they have always looked for synonyms (with the exception of some 
of the non-traditionally aged students).  And, finally, for most of the students, nuance, “shades of 
meaning” and connotations are not apparent and are meaningless, i.e., the computer “told” 
them the words were equivalent; so, that must mean they are the same or equal, too.  And, 
besides, I already know “what they mean” because I read the article, as well. 

 

 

 

 

 

I am not against right-clicking.  I use it occasionally for a quick list of relevant synonyms.  But, 
unlike most of my students, I have a broad vocabulary, which has been developed and continues 
to expand because of particular kinds of reading practices as well as early and extended 
membership within discourse communities in which words have distinct and precise meanings as 
well as where equivalence and equality of meaning are vastly different qualities.  So, I can and do 
often dismiss the list provided and take the time to locate the word I am seeking in the recesses 
of my aging Gen-X brain or look-up the word I am seeking to replace in a print thesaurus.  I 
cannot address the multiple English language literacy issues that have brought both me and my 
students to the contact zone of my classroom.  But, there is a potential solution. 

I brought to class as many copies of The Oxford American Thesaurus of Current English (I have 
seven copies, from the days when I worked with dissertating graduate students) and a variety of 
English language dictionaries.  Using the thesauri, in pairs and groups of three, my students and I 
returned to the statements of purpose, central claims and evidence.  With each word or phrase 
the students sought to transliterate, they were required to review the numerous synonym 
options (and they were allowed to use the online Oxford English Dictionary, which is available via 
the Chicago Public Library website) as well as usage suggestions in the thesauri.  From there, they 
transitioned from patchwriting to the more nuanced and hopefully intelligible paraphrases.  And, 
indeed, their paraphrases were much improved and reflective of the original authors’ meanings 
after having been sublimated to the students’ burgeoning vocabulary and deepening 
understandings. 

Thus, my students are digitally literate in the very plain sense that they use regularly technology 
and digital resources to complete personal, academic and professional tasks.  Nevertheless, some 
students (a good number in the case of the class described above) lack the ability to or see the 
necessity of discern(ing) the appropriateness of digital resources in order to achieve 
effectiveness for certain other tasks.  So, part of my ongoing instructional task, is helping 
students cultivate the capacity for productive relationships with technologies in multiple 
contexts. 

 

(Continued from page 3) 
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“They have indiscriminately and unintentionally, for 
the most part, right-clicked their way to unintelligible, 
technically non-plagiarized paraphrases of the texts.”   

Service Learning 

Courses that incorporate Service 

Learning either require or provide 

students with the opportunity to 

serve the community in some way 

and then tie that experience to 

course concepts.  

Service Learning courses: 

 Engage students with real 

world problems 

 Allow students to learn more 

about their community 

 Enable students to learn 

actively, not just through 
lecture or in class 

 Foster relationships with fellow 

students, faculty and outside 
professionals 

 Help students develop career-

related skills, such as working 
as a member of a team, 
communicating effectively and 
solving problems  

http://www.ccc.edu/colleges/wright/departments/Pages/Service-Learning.aspx


In October, Wright welcomed Gabe Estill, the new Associate Dean of Instruction. He brings over 

13 years of experience in secondary and post-secondary education. Before he arrived at Wright, 

Gabe served as the Director of Academic Assessment at Moraine Valley Community College. In 

that role, he worked closely with faculty in order to develop meaningful assessment practices to 

measure and improve student learning. His other focus areas included curriculum development, 

accreditation, education technology, and program review.  

Prior to his assessment post, Gabe led the Language and Literature Department at St. Augustine 

College where he served as department chair and instructor. He taught introductory and 

developmental composition courses. 

After completing his master’s degree in English from Western Illinois University, Gabe taught 

writing and literature at Holy Trinity High School in Chicago. At Holy Trinity, he enjoyed serving as 

the faculty co-advisor to the art and hip hop student groups. He has also taught writing courses 

at Harold Washington College. 

In his free time, Gabe enjoys creative writing, spending time near Lake Michigan, and co-hosting 

a podcast on baseball and music. He is also working towards his doctorate in higher education 

administration at Illinois State University. 

By: Gabe Estill  

As technology becomes more embedded in our lives, the college has an opportunity to define 

digital literacy for our students. Last year, a handful of faculty members produced some very 

exciting technology projects. The new Digital Literacy Team (DigLit for short) intends to build on 

the work performed by those faculty members.  

DigLit is a team of faculty, staff, and students that will define digital literacy for Wright College 

students and develop a digital literacy education plan so the college can graduate digitally 

literate students prepared for further academic studies and a changing workforce. 

The team held its first meeting on December 5th in the Dean of Instruction’s Conference Room 

(A115). If you have any ideas or practices related to digital literacy, please email Gabe Estill at 

jestill@ccc.edu.  
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Linked Cohort Program 

Students enroll in a cohort of classes, 

which are linked by a common 

theme, project, or skill. There are two 

types of linked courses: fully- and 

partially-integrated cohorts.  

Learning Communities (LCs) are fully 

integrated cohorts. LCs are courses 

linked by a theme. The  

interdisciplinary approach to learning 

offers students multiple ways to 

process the courses’ content and 

creates a continuous academic 

community. 

An example of a partially integrated 

cohort is linked courses. Linked 

courses are joined by a common 

project or skill. As with Learning 

Communities, two instructors 

collaborate to create a strong sense 

of community and shared learning. A 

sample link: College Success 

(academic skills 1 credit-hour) & ARC 

(Accelerated Reading and 

Composition). 

By: Jeannette Bruno 

I need to give a shout out to the databases that all of the students, faculty, and staff at Wright 

College have access to through the library. These tools are crucial for students to find quality 

sources for their research and begin to learn about and participate in scholarship.  Through 

library instruction (information literacy) sessions, we aim to show students how to access these 

resources as well as inform them of what they are and how they can be used. Students often 

overlook that they are part of the scholarly community and that research is ongoing, 

collaborative, and that they can contribute to it. Databases are not sources on their own, they 

are tools we use to access sources. Databases are like a house, if you will, for articles or books or 

datasets that are compiled and organized in them. Databases make sifting through the millions of 

pieces of information manageable (much like libraries, perhaps this is why we love them so). 

 

By: Matthew Greif 

In pondering this semester’s assessment newsletter topic I found myself thinking about how 

fundamental the microscope is to the study of biology, and how much this tool has changed 

recently with newer digital technology. The microscope as a tool has been around for roughly 

400 years. The tailor Antonie van Leeuwenhoek, who built his own microscope from scratch in 

the late 1700’s, revealed new details from various life forms and even ushered in the field of 

microbiology as we could finally observe organisms such as bacteria and protists. While the 

technology has improved since the 1700’s (better lenses, etc.) working on a microscope until very 

recently involved one person looking through the microscope at a time and recording his or her 

observations. Sharing information with a microscope was less than ideal. The advent of digital 

cameras and the internet has transformed how we can use microscopes in our scientific pursuits. 

New microscopes linked to digital cameras can collect and archive data at an astounding rate. 

These digital images can then be shared with dozens of collaborators at the same time, each 

viewing the image with fresh eyes. These digital images have even allowed for the construction 

of citizen science websites where the general public can observe and collect data, turning their 

computers into virtual microscopes. Some of these citizen science websites, with the help of 

amateurs around the world, have been able to process in a couple of weeks the same amount of 

images that would have taken a single researcher years to analyze alone on a microscope.  The 

microscope, just like the life forms studied with them, has evolved rapidly in our changing digital 

environment.  

 

By: Adrian Guiu 

It would be hard to imagine teaching without Blackboard, YouTube, and other online resources. I 

use Blackboard for day-to-day announcements: posting readings, papers, and useful resources. 

All of the papers are submitted through turnitin and then corrected through Blackboard. This 

allows clear and fair grading and allows students to get the appropriate feedback in a timely 

manner. The most useful features are journals and postings: I use these in various ways (e.g. 

students post notes and observations on readings or videos). Additionally students use this 

feature to exchange ideas on various topics discussed in class. Thus, the journals feature is crucial 

for enhancing and continuing the work done in class. Nevertheless, as a philosopher, I am trying 

to be cautious because digital resources should be used with a grain of salt: so much of our life is 

already being ‘digitalized’; however, as this happens we should not allow digital resources to 

become a digital cave!   

 

By: Fred Hernandez 

In IT we have a tool we refer to as an app. This is short for application program such as a word 

processor or spreadsheet program. However, when most people talk about an app they are 

usually referring to a program on a mobile device. These apps are handy and allow us to take 

advantage of our phones’ computing power.    

Our students have grown up interacting with technology and tend to rely on technology in their 

problem-solving efforts. The ability to learn how to translate their ideas into a working program 

for their mobile devices captures their imagination. The awareness that they can learn to 

(Continued on page 7) 
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How are tools essential to producing and 
sharing knowledge in your discipline? 

"Blending the two courses is 
good for learning" * 

*A student’s quote from a Spring 2016 survey. 
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program their mobile devices gets them thinking in terms of what they can create or have a need 

for.  

Apps are not just the domain of our students. In an open house for adult learners there was 

more interest in mobile apps than we had anticipated, perhaps because people are used to these 

devices or possibly because its small size makes it less intimidating.   

In response industries’ desire for individuals with this skillset, we are developing a Mobile App 

class.   

 

By: Justin Lowry 

The internet is an essential tool in astronomy. Astronomers use telescopes that are built and 

maintained with government funds, therefore the data is required to be made public. The images 

and spectra taken by the major observatories on the ground and in space are placed online and 

are available to all. This ensures that analyses can be reproduced by others. Furthermore, there 

is so much data gathered that many studies can be done without performing new observations. 

Most images taken of the sky include not only the original objects of interest but other 

background objects ripe for investigation. In theory, someone could sit at home and spend years 

performing new analyses of this data!  

 

By: Ted Jankowski 

When I first read this question, I immediately thought of the most useful and transformative tool 

we use to teach math, being Pearson’s My Math Lab.  These learning systems publishers provide 

allow students to do most of their learning online. Homework problems, quizzes and tests 

administered through the My Math Lab interactive system are immediately graded, making the 

lives of students and instructors much easier.  Students have numerous online resources for 

homework help as well.  If a particular math problem seems too difficult, they click a button that 

brings up a similar problem to use as a guide.   Also available are chapters from the eBook, 

videos, PowerPoints, and more.   It’s like having a personal digital tutor ready to go.  However, 

problems occur when students over-rely on the magic panic button and avoid the struggling 

that’s necessary for deep learning to take place.  After all, our brains do grow new neural 

connections when we exercise them.  Likewise as instructors, we should also not over rely on 

having the software do our teaching, as students lose out on all the extra support which comes 

from that one-on-one interaction we provide.  So technology, like everything else, is wonderful if 

we use it wisely.   

 

By: Medhanie Mekonnen  

The Business department of Wilbur Wright College has diversified tools that business 

professionals use in their daily business activity.  Excel is one of the vital tools that allows 

business professionals, professors, and students to produce and share knowledge, from 

preparing financial reports to budgets.  Excel is primarily necessary for the Business department 

because most students would need to apply their accounting and finance knowledge to work. 

Excel is used in business to prepare financial reports, budgets, payroll, and to run analyses.  In 

preparing company reports, Excel simplifies the process of presenting data through its features 

of charts, tables, and graphs.  Also, Excel is vital in preparing financial reports that include 

financial statements.  Budgeting is one of the tools all managers use in their function of planning 

and controlling.  Thus, Excel facilitates the budget preparing processes at both a personal and a 

company level.  Further, it is very hard to prepare payroll without the use of Excel.  So, many 

business managers use excel to prepare their payroll and run analyses.  Making essential tools 

like Excel available for students and professors at the Business department enhances the activity 

of producing and sharing knowledge. 

 

 

 

 

 

(Continued from page 6) 
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Level Up 

The College Readiness Program which is 

offered during the summer, is free to 

incoming freshmen and its main goal is 

to prepare students to be successful in 

college.  

Based on a recommendation by a 

student who was enrolled in this 

program in Summer 2016, we are  

partnering with GirlsForward which 

helps refugee girls get acclimated to 

America. The student was a member of 

this organization and suggested to the 

leadership that they partner with 

Wright’s College Readiness Program to 

help other girls in similar situations.     

“GirlsForward supports girls through 

three core programs (Mentoring 

Program, Camp GirlsForward, Safe 

Spaces Project). In addition to providing 

direct programming, GirlsForward is 

dedicated to breaking down systemic 

barriers to opportunity for refugee girls 

through improving educational access 

and resources, educating our 

communities and building important 

partnerships.” 

The College Readiness Program is 

continuing its partnership with CPS and 

other local groups, as well as Olive-

Harvey and Kennedy-King Colleges. By 

engaging multiple internal stakeholders 

and building strong external 

relationships, we hope to further 

improve the Summer 2017 student 

cohort outcomes. 

By: Johannah Silva  

One very useful digital tool that artists and instructors utilize and teach students to use is the 

graphic design and editing software Adobe Photoshop.  Whether editing digital photographs or 

creating a graphic design project (e.g. creating a logo or editing images of paintings or drawings 

for submission in an art exhibit), basic Photoshop skills come in handy. A digital photographer 

could take a photo with a digital camera, upload or scan it onto a computer and then edit the 

images’ size, saturation and color balance, or add filters for various effects. A graphic design 

student could cut and paste images and manipulate their transparency, proportions, etc. to 

create both fine art and graphic/applied work. And a painter could take photographs of paintings 

with a certain resolution, upload them and create thumbnails for an image list by resizing images 

for cataloguing or documenting an exhibition, or producing an exhibition booklet, catalogue or 

portfolio.  

(Continued from page 7) 
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By: Terrence Doherty 

Much like other members of the English Department, I am always on the lookout for ways to 
grade and comment essays for efficiently, so that students get more timely feedback from me 
and so that I am not feeling like the defining feature of my job is an ever-growing mountain of 
student writing that I have to get through.  

Colleagues who have talked to me at some point in the last five years may have heard me 
evangelizing about Grademark, which provides customizable sets of comments that an instructor 
can place onto a student paper that is submitted to TurnItIn. When students mouse over the 
comment, Grademark pops out a small window with a full explanation of the comment. TurnItIn 
supplies a set of the classics, like “C/S,” which in addition to marking a comma splice, presents a 
full explanation of what a comma splice is and suggests the most common fixes for that type of 
error. It also allows instructors to write their own grademarks. I wrote one called “Q-Lead,” 
which explains that quotes need to have lead-ins attached to contextualize the quote and then 
explains how to punctuate them. As an added bonus, if you upload a rubric, you can tag your 
grademarks to a line in the rubric, so that the student can associate the comment with rubric 
item it relates to, and Grademark counts how many marks you tag to each rubric item, giving the 
student and instructor a quick count of how much feedback is associated with different parts of 
the rubric.  

I thought that Grademark was going to save me a lot of time per essay because I would not need 
to re-explain any of the comments I wrote. In addition, I could find trends in the feedback by 
looking at the number of comments I had tagged the rubric lines. However, when I lowered the 
amount that I had to commit to any comment that I made, I found myself starting to mark 
everything. Why not? It gives the student thorough feedback without me spending the time it 
would take to type an explanation of every comment. Over time, my time spent per essay started 
to increase, rather than decrease. The small amount of time it took me to remember what the 
grademark was called and then find the right mark in the little pallet of comments was adding up 
because of the huge number of marks I was putting on every essay. This tendency did not serve 
the students that well because there was so much feedback that students were encouraged to 
just do what the marks told them without thinking about why they had made these errors, and I 
was marking so much that I was losing the ability to see trends that I could react to with 
classroom instruction or activities. Worse yet, since the time per essay was increasing, I was 
having a harder time getting drafts back to students quickly, which meant their feedback came 
long after they had left the state of mind in which they wrote their drafts. 

Starting in spring 2016, I have abandoned grademarks in favor of fewer comments and 1-on-1 
conferences. I collect the essay on TurnItIn, but now I fill out the rubric, and type a comment into 
the long-form comment window that TurnItIn offers. That means that there is not a single mark 
on the essay until the end, where there is a rubric and a short paragraph of text. If I notice that I 

(Continued on page 9) 
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am repeating a comment a lot, I copy it into a Word file that I keep as a log of comments I type 
frequently. That file has headings for each assignment, and I can use it as a clipboard to hold 
comments that I expect to paste into many essays and then use it to track trends in student 
writing so that I can later respond to them in class. Students then come to a ten-minute 
conference with me in my office to talk through the essay. 

I have used this new approach for two semesters now. On the positive side, the conferences 
force me to be efficient in my grading, so that the essays are all done in time, and so that I can 
address all of the most important feedback that I have for the student in one short conference. 
As an added bonus, the appointments also require students to check in with me since they have 
to come to my office hours for at least one appointment for every essay. Some informal 
surveying of the class has showed me that students feel like this process is giving them sufficient 
feedback, and the difference between the rough and final drafts of essays has showed me that 
students are making changes to their work that are in line with my outcomes for the class. 
However, I have not done any calculation to see whether this new way of handling drafts 
increases or decreases the change in grade between the draft and the final version of their 
essays.  

On the negative side, the students, at this point, receive almost no feedback on issues in 
grammar, usage and mechanics. Feedback focuses on content and organization with a note at 
the bottom identifying a couple of grammar or mechanics errors if I noticed a pattern. In 
addition, since I am doing so many sets of conferences, I do not want to use class time to do 
them, so students are being required to show up at a time when they are not regularly scheduled 
to come to class, and that can be hard on students with tight schedules. Between reading the 
drafts, holding the conferences, and planning and teaching my classes, the weeks in which these 
conferences happen are intense, and there is little time to do anything else. If I do this for four 
essays, that is four weeks in a sixteen-week semester where I am out of commission during the 
working day.  

Despite these disadvantages, I am planning on continuing with this model of fewer comments 
supplemented with student conferences. The speed at which I am able to get feedback to the 
students and the increased individual contact with students in these conferences outweigh the 
thoroughness of the feedback that I was providing by using Grademark, and now that I have 
done the conferences for a couple of semesters, I know to plan for those weeks to be periods 
when I am not getting much else done and work ahead in my other duties in preparation. 
However, instructors that are able to exercise a little more restraint may find those Grademarks 
to be a great tool for more efficient feedback. 
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Skills Connection 

The Skills Connection Program was 

established to help students with 

career preparation, career  

exploration, and selection as well as 

the development of soft skills.  Soft 

skills such as communication and 

teamwork are essential for success in 

careers, internships, and classrooms. 

The Skills Connection Coordinator, 

Claire Boeck, works with faculty in a 

number of departments with career-

related courses to embed soft skills 

training into curriculum. Some 

examples of courses that incorporate 

Skills Connection include Introduction 

to Paralegal Studies, Biology 120, 

Business 111, Criminal Justice 102, 

and the Adult Ed Healthcare Bridge 

course. 810 students were involved 

in Skills Connection workshops, 

consultations, and career 

assessments in 2016.  

http://www.ccc.edu/colleges/wright/departments/Pages/skills_connection.aspx


Great Books Curriculum 

The Great Books Curriculum is a set 

of core courses in English, History, 

Humanities, Literature, Philosophy, 

and Theater, as well as a series of 

intellectual and cultural activities for 

students.  

The Great Books have inspired, 

empowered, consoled, and 

nourished millions of people for 

centuries by helping them to better 

understand the meaning of their lives 

and the world. Great Books are 

among the most beautiful and 

profound ever composed and have 

been at the heart of our civilization, 

having been instrumental in making it 

more rational, just, and humane. 

Great Books Curriculum texts, in 

other words, deepen the soul and 

widen the mind by exposing you to 

ideas that change you.  

Benefits: 

 Students who pass four Great 

Books Curriculum classes earn 

special certification on their 

college transcripts. This can 

impress employers and college 

admissions officers  

 Outstanding term papers 

qualify for inclusion in 

Symposium, the award-winning 

Great Books Curriculum 

student-written scholarly 

journal         

 The Great Books Curriculum 

sponsors field trips to classical 

drama productions and Chicago 

Humanities Festival events          

 Students are also invited to join 

the Great Books Student 

Society, a student club whose 

members participate in special 

field trips, faculty and student 

lectures, formal and informal 

discussions, shared readings 

with faculty, and much 

more.        

By: Andrew Spiropoulos 

Bioelectrical impedance analysis (BIA) is one of the methods used to determine an athlete’s body 
fat percentage (BF%). It performs this function by transmitting a small electrical current through 
a person’s body usually via the hands or feet. The general principle applied by this type of 
analyzer is the fact that muscle is a good conductor of electricity while fat is not. This data along 
with other information - age, height, sex and weight allows the BIA machine to determine what 
percentage of a person’s physique is fat and what is muscle, tendon, bone etc. A BIA monitor is 
safe, quick, easy to use and cost effective. It also possesses decent accuracy with a 4% margin of 
error. Because muscle weighs 3 times more than fat, taking the BF% is a better overall indicator 
and truer assessment of an athletes’ overall physical health than a scale which simply gives a raw 
number. A little known fact is that a person can actually lose body fat but yet gain weight 
especially if he is engaged in resistance training. A BIA can determine this whereas a simple scale 
cannot.  

The implementation of this assessment tool commences with students taking a reading of their 
BF% and documenting the statistics in their fitness journals. This initial calculation will serve as a 
baseline for future analyses and will also be a vital factor in determining their individualized 
fitness objectives for the semester. Note that sometimes a person may desire their BF% to 
increase. Throughout the term, readings are taken several times and charted to determine the 
effectiveness of the student’s personalized workout regimen. If deemed necessary, modifications 
are made to their fitness routine based on the aggregate data from previous assessments. For 
example, a student may have reached their goal for BF%. With this information a decision could 
be made to allocate less time to cardiovascular activity and escalate the duration and intensity of 
resistance training while stabilizing caloric intake. 

One of the benefits of using the BMI as an assessment tool is that it takes into account the 
importance of learner motivation. It also promotes the development of self-assessment while 
encouraging students to become more self-managing and intuitive regarding personal health. 
Perhaps most significantly is its utilization as an assessment tool for learning (AFL) and not as an 
assessment of learning. This directs students to focus primarily on their fitness goals. It generates 
self-learning and enhances creativity while at the same time alleviating some pressure commonly 
associated with rote learning and test taking.  

10 

Bioelectrical Impedance Analysis as an 
Assessment Tool in Physical Education 

http://www.ccc.edu/colleges/wright/departments/Pages/Great-Books-Curriculum.aspx
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Honors Program 

The Honors Program at Wright 

College offers coursework that 

emphasizes in-depth and advanced 

understanding of the subject, 

creative and critical thinking applied 

to difficult and complex topics, 

multiple disciplinary approaches, 

diverse cultural understanding, and 

skills in sophisticated problem-

solving. Furthermore, the coursework 

encourages collaboration across 

disciplines, engaged civic and ethical 

leadership, and research and 

advanced scholarship. The Honors 

Program offers two options to 

students: specially developed courses 

marked Honors or an option to turn a 

regular course into an Honors course 

through a negotiated agreement 

between faculty and student 

(“supplemental Honors contract”).    

Students who successfully complete 

four Honors courses (or through the 

“supplemental Honors contract”) will 

demonstrate, in an Honors Portfolio, 

all learning outcomes for the Honors 

designation:                  

1. Quality research or scholarship 
in their fields; 

2. Professional quality skills in 
written, oral, graphical and 
digital communication; 

3. Advanced knowledge of the 
arts and sciences as well as the 
interrelationship among them; 

4. Analytic skills in addressing 
complex ideas and texts across 
disciplines and incorporating 
multiple disciplinary 
perspectives; 

5. Leadership skills and engaged 
civic and ethical responsibility 
in local and global settings, 
both collaboratively and 
individually; 

6. Cultural awareness and 
sensitivity both to his/her own 
cultural traditions and those of 
other cultures. 

Flipped Classroom Update 
By: Fred Hernandez 

The C.I.S. Department has been continuing to work on innovating its methods of instruction.  There 
are several interpretations and implementations of the Flipped Classroom Model.  In a common 
version, the students are provided videos to watch outside the classroom so they can work on 
projects or homework in the classroom, collaborating with their peers, and working with the 
instructor. 

What I have noticed across my classes and in discussion with other instructors across the district is 
that just as students don’t read their books as much as we might like, they don’t look at the videos, 
either. This is true despite the video being a more easily assimilated format and being readily 
accessible via the Internet compared the heavy textbooks student might otherwise have to carry. 

Another Flipped Classroom issue has been that an hour and twenty-minute class is too long a period 
of time for students to be left without direct interaction and direction. A few instructions at the 
beginning of a class may not be enough and these pointers may be lost on those students that come 
late. Therefore, in response to students missing video instruction before class and to their 
inattention during class, I have begun giving mini lectures and short duration exercises. This helps 
keep students focused and directed. 

A common complaint against the traditional class discussion format is that the act of asking students 
questions may not be fully engaging as the same people answer the majority of questions, and a 
similar set of students avoid participating.  The Flipped Classroom style of mini lectures and short 
duration exercises helps increase participation in a discussion format.  Rather than have someone 
give the answer when I ask a question, I have them all look up the information for themselves.  Since 
all students must research the Internet for the desired response, this modified questioning method 
engages students through their use of their own research capabilities and leads to more students 
making their own decisions. 

After the in-class questioning and researching sessions in the computer lab, I often have them break 
into groups to discuss the information. This peer-based discussion/mentoring approach has worked 
as well as having embedded tutors in the class. We then come back as a class and share the various 
group insights.  

These adaptations to the Flipped Classroom Model have nearly doubled my retention in C.I.S. 103.  
In the past, we typically lost almost half the class due to the rigor of the material.  Students now 
comment on how much they are learning, on how much they enjoy the class, and on how much they 
are discussing class topics outside the classroom. 

http://www.ccc.edu/colleges/wright/departments/Pages/HonorsProgram.aspx


Center for Teaching and Learning  

At the Center for Teaching and 

Learning (CTL), faculty and staff come 

together for informative, creative 

presentations. This collaborative 

atmosphere provides a positive space 

for the sharing of ideas.  

Mission: The college envisions a 

faculty and staff-led approach to 

foster a sustainable culture of 

engagement, development, and 

lifelong learning among all 

stakeholders. The CTL will empower 

participants to excel in teaching, 

learning, and leading in a 

collaborative college 

environment.        

During the Fall 2016 term, the CTL 

held 34 sessions, with a total of 247 

participants! The CTL has over 40 

sessions scheduled for this upcoming 

Spring 2017 term; we hope to see 

you there. 

At the Assessment Committee 

webpage you will find more 

information on college-wide 

assessment efforts, past 

AQIPment newsletters, and other 

relevant and important 

information.  

 

URL: http://tinyurl.com/h7gfkec   

Professional Development 

Supporting Your Professional Growth In Higher Ed 
 
100+ On-Demand Professional Development Trainings  
 
 6 categories — (click here to view the complete list of training titles) 

 At-Risk Populations 

 Campus Safety 

 Organizational Development 

 Student Success 

 Teaching & Learning  

 Technology 
 

 Unlimited Access 24/7 
 Supplemental Materials  
 Certificates of Completion  
 
How can YOU utilize this FREE professional development opportunity? 
Log into the webpage below using the provided password.  
 
Webpage:  www.go2knowledge.org/wrightPD 
Password: Go2Wright    (case sensitive)   

http://www.ccc.edu/colleges/wright/departments/Pages/CTL.aspx
http://www.ccc.edu/colleges/wright/departments/Pages/Assessment.aspx
http://tinyurl.com/h7gfkec
http://www.go2knowledge.org/wrightPD
http://www.go2knowledge.org/wrightPD
http://www.go2knowledge.org/wrightPD
https://www.dropbox.com/s/440ngvsi84wl1j4/go2knowledge-trainings-list.pdf?dl=1

