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Program/Discipline:                   
 SOCIAL SCIENCES 
 

Instructional Manager:  Kevin Li 
 

Semester/Year:  Fall/2011   
 

Assessment Coordinator: Charmaine Jake-Matthews 
Email: cjake-matthews@ccc.edu 

Department Chair:  Sydney Hart & L. Maritza Cordero 

Plan Title: Social Science Department Assessment Plan 
 
 
Part A: Initial Plan: due to your assessment coordinator for review before the Aug 26 Assessment Committee meeting 
Part B: Midsemester Update: due to your assessment coordinator for review before the Oct 21 Assessment Committee meeting 
Part C: Further Updates: due date will be determined 
   
The current submission is which of the following:  
                                                     □ Initial Plan date: __________    
      

□ Mid-year update date: 11/11/2011  X Final Report   date: _12/14/11__________ 
 
 

College Mission:  Wright College is a learning–centered, multi-campus institution of higher education offering students of diverse backgrounds, 
talents, and abilities a quality education leading to baccalaureate transfer, career advancement, and/or personal development.  
 
Social Science Department Mission: In keeping with the mission statement of Wright College and its General Education objectives, the mission 
of the Social Science Department is to improve the life chances of our students. Our department teaches students to clearly recognize and 
understand the rapidly changing world in which they live and to enhance their ability to be active participants in those changes. 
 
Our mission is to provide learning experiences to help student adapt and succeed. 
 
The scope of the Social Science Department encompasses the theories, methods, principles and concepts from Anthropology, Criminal Justice, 
Economics, Geography, History, Political Science, Psychology (including career programs in Addictions Studies & Psychiatric Rehabilitation) 
and Sociology. 
 
Each discipline’s goal is to encourage students, as members of a global society, to view the social world through multiple perspectives. 
 
 Social Science Department Student Learning Outcomes: 

1) Explain how various social science theories and approaches help to understand social phenomena. 
2) Apply the principles of the scientific method and the appropriate research techniques to study and interpret specific social problems. 
3) Engage in critical thinking about issues of diversity and unity.
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4) Interpret social and cultural change over time and how this change has brought us to where we are in today’s society. 
5) Effectively communicate social and concepts and principles. 
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SLO 1 & 4 
The assessment project conducted by Joe Mustari involves students in multiple sections of Psychology 201. 

 
The first part of this assessment is to administer a pretest on the first day of the semester.  The data from this pretest 
serves as a benchmark.  That is, these scores are compared to the scores of the posttest, which is given on the same 
day that students take the final exam.  At the end of the semester, Professor Mustari discusses the results with 
students. 
 
The second part of this assessment utilizes the observational diaries as recommended by the APA task force on 
assessment.  The assignment is modified to meet the unique needs of Wright College students but the instructions 
and rubric are the same as the APA's.   By having students relate real life behavior observations with theory and 
research, this assignment is designed to enhance analytic and critical thinking skills. 
 
One semester of this project was completed during Fall 2011. Data is currently being analyzed as described above. 
Additional data will be collected during Spring 2012. 

 
SLO 1 & 4 
The assessment project conducted by Charmaine Jake-Matthews involves students in several sections of 
Psychology 201.  
 
This project involves students conducted service learning in lieu of a traditional research paper. As an optional 
assignment, students may select to participate in service in a local non-profit organization. After completing 15 hours 
of service, students will write a reflection paper in which they are to describe the service learning experience in 
terms of at least four psychological concepts covered in the course. The students’ papers will be read to assess their 
understanding of psychological concepts as well as broader social and civic concepts common to the courses in the 
social sciences. In addition, the final exam scores of students who elected service learning will be compared to those 
of the students who wrote a traditional research paper. 
 
One semester of this project was completed during Fall 2011. Data is currently being analyzed as described above. 
Additional data will be collected during Spring 2012. Furthermore, the project will be modified to utilize an 
established measure of civic engagement in Spring 2011. Specifically, “A Pre and Post Service Student Survey” 
from the book A Practical Guide for Integrating Civic Responsibility into the Curriculum, 2nd edition, edited by 
Karla Gottlieb and Gail Robinson (2006) will be administered to all students in the selected sections of the course.  
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The data collected will allow for an assessment of change in students’ sense of civic responsibility across the 
semester. All students’ pre-test scores will be compared to their post-test scores to determine whether the course as a 
whole has an impact on civic responsibility. Furthermore, change in scores for student who participate in service 
learning will be compared to those who do not to determine if this pedagogical technique makes a significant 
difference in civic responsibility. 
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Mustari Results After examining the data from the spring 2011, I derived at the following conclusions: 
 The pretests are not reliable predictors of academic success and retention; however, for students who completed both 

my psy 201 2pm and 3:30pm courses, there were clear significant improvements between pre-and –post tests.     
**For the 2pm class, the pretest group avg. was 8.2 while the posttest group avg. was 11.9, which is a significant 
gain.   
**For the 3:30pm class, the pretest group avg. was 7.8 while the posttest group avg. was 12.04, which is a 
significant gain.   
 

 Regarding the use of observational diaries (reports) recommended by the APA Board of Educational Affairs Task 
Force, I did not find that successful completion of these diaries, as measured by the rubric, correlated with passing 
exams, nor did I find evidence that successful diaries enhanced students’ creative and critical thinking skills.   
 
However, Students, who followed the rubric and successfully completed the diaries, did report that it helped them 
apply the course material to their own life, which is an important student learning outcome.  In addition, they practiced 
writing and documenting resources which is a necessary skill across the curriculum.   
 
Therefore, I continued to use this pedagogical tool during the fall 2011 semester.   
 
(reference: American Psychological Association. (2008). Teaching, learning, and assessment in a developmentally 
coherent curriculum. Washington, DC: American Psychological Association, Board of Educational Affairs.  Retrieved 
from www.apa.org/ed/resources.html ) 
 

 Although the pretest and the diaries were not reliable predictors, most of the students who completed the review 
questions given a week prior to each exam (as an incentive: students were given a few extra credit points which was 
not enough to impact the final grade), not only passed the exams but scored significantly higher on the posttest.    
 
As a result, for the fall 2011 semester, I made the review questions as part of the methods of evaluation which required 
the students to complete them before the day of the exams.   

 
After examining the data from the fall 2011 semester, I concluded the following:   
 

 The completion of the review questions, which largely reflects the students’ motivation to succeed, was strongly 
associated with academic success and retention.    

 
 Of equal significance, none of the students who failed to complete the review questions and consequently often failed 

the exams complained about their ADW or final grade.  This observation suggested that the review question, if given 
well in advance, helped students take responsibility for their actions which is absolutely vital for success in any field 
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of study.   
 

 Finally, students who failed to complete the review questions need to be encouraged to identify social and emotional 
factors that presumably hindered their ability to complete the assignments, so appropriate interventions can be made.   

 



WRIGHT COLLEGE 
PROGRAM/DISCIPLINE ASSESSMENT FORM 

 

7 

Jake-Matthews Results Data Analyses 

  The results of the pre‐service survey and post‐service survey were analyzed for the 74 participants. 

Specifically, a change in the students’ sense of civic responsibility was calculated based on the change in their 

responses to item number three and item number four. Because item four is stated in the negative, it was reverse‐

scored.  A single net change score based on changes in these two items was calculated. This net change scores was 

compared between students who completed service learning and those who completed a research paper on a 

psychological disorder. 

Item # 3: “I have a responsibility to serve my community.” A score of 4 would represent the strongest sense 

of “civic responsibility” as measured by this item.  

Item # 4: “I probably will not volunteer or participate in the community after this course ends.” A score of 1 

would represent the strongest sense of civic responsibility as measured by this item. Therefore, the item was 

reverse‐scored so that a score of 4 would represent the strongest sense of civic responsibility. This allowed for the 

combining of scores from the two items. 

  Analyses were made using a Mann‐Whitney U as an assumption of a normal distribution cannot be made (Mansfield, 
E. (1986). Basic Statistics with Applications. New York: W.W. Norton & Company.). 
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RESULTS 

Table 1: Percentage in Each Group Showing Various Net Change Scores (DELTA) for Items #3 & #4 

GROUP SIZE  DELTA=‐3  DELTA=‐2  DELTA=‐1  DELTA=0  DELTA=+1  DELTA=+2 

nSL = 21  0%  0%  0%  47.62%  38.10%  14.29% 

nRP = 53  1.89%  3.77%  3.77%  47.12%  30.19%  13.21% 

SL: service‐learning    RP: research paper 

There was not a statistically significant difference in the net change of scores on items #3 & #4 between 

those students that completed a service‐learning project and those that wrote a research paper (U=485.5, p< .05). 

 

 
 


