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Anthropology 202 – Cultural Anthropology 
 

Beverly Bennett 
 

Course SLO:  Define the concept of culture and correctly use basic anthropological concepts 
and vocabulary in analyzing and discussing a variety of situations 
 
Assessment: 
In a documentary, identify how at least four of the characteristics of culture we have covered are 
illustrated, describing clearly how each is illustrated 
 

 

Assignment: In-Class Writing on film “The Amish: Not to be Modern” 

The essay is to be approximately 1 1/2 pages long, in two paragraphs. Make sure that you write 
on both of the topics, #1 and #2.  

1.  The first paragraph should cover your reaction to the film and to Amish culture, including your 
comments on similarities/differences from your own culture and/or another culture you know 
about either from class or otherwise. You may also discuss the making of the video, including 
the filmmaker’s apparent goals, her methods, and the extent to which she seems to achieve her 
goals in this film. (9 points) 

2.   In the second paragraph, identify ways in which Amish culture illustrates at least four of the 
characteristics of culture that we have been discussing: namely, a culture should be integrated 
(the different parts fitting together and supporting each other), culture is learned, culture is 
shared, culture is a system of symbols, culture needs to be adaptive, cultures change, and each 
culture is a unique combination of features. State clearly for each of the four which characteristic 
you are discussing and underline it.  Make it clear where and how you see it illustrated in the 
film.  (16 points) 

Grading: 

Part 1 is designed in part to get the students thinking about more general issues regarding 
culture and is graded less precisely than Part 2, which is the focus for critical thinking in this 
assignment.  Most students receive most of the points for Part 1. 

On Part 2, 4 points are earned for each of the four characteristics that is appropriately 
demonstrated. 

 

 



 

Results: 

Total Points Earned out of 25 possible 

Section/Points CBK E K P Totals

25 2 10 16 10 38 

24 1 1   2 

23 1  2  3 

22 2    2 

21 5 7 2 6 20 

20   1  1 

19      

18      

17 2 3 2 6 13 

16  1   1 

15    1 1 

14      

13 1    1 

12      

11  1   1 

10      

9  2  1 3

8  1   1 

7      

6  1   1 

5      

4      

Total students 
that 

completed 

14 27 23 24 88 

 

Interpretation: 

38 out of 88, or 43%, got the full 25 points, indicating that they applied critical thinking 
satisfactorily for each of the four characteristics. 



20, or 23%, earned 21 points, which generally meant they applied critical thinking appropriately 
for three of the four characteristics, and stated clearly how they were attempting to do so. 

13, or 15%, earned 17 points, which generally meant they applied critical thinking appropriately 
and clearly for two of the characteristics. 

Summing these three categories plus 8 other individuals that fell between 17 and 25, means 
that 79 out of 88, or 90% were able to demonstrate success in critical thinking on at least half of 
the four measures.  This is a fairly substantial proportion.  And the 43% that earned full credit 
also indicates a meaningful rate of success. 

Application of these Results: 

These results indicate an overall positive rate of success in critical thinking on this assignment.  
Still of concern, of course, are those who did not achieve the full 25 points.  Particularly of 
concern are those 9 students who did not manage to illustrate even one of the characteristics 
listed.  And those of most concern are the 5 who apparently managed none of them, since their 
totals were 9 points or fewer, most/all of which could have come from Part 1.  In future, I plan to 
separate my recording of grades for the two parts for greater clarity regarding assessment of 
critical thinking. 

Overall, this assignment and its connections with the prior coverage of these issues in class and 
in reading seems reasonably successful.  I will continue basically following the practices I have 
been using.  However, I will give further attention to finding ways to better convey these ideas to 
those who have done less well.  In particular, I will give more attention to a briefer activity of a 
similar nature that we do in a class prior to this one. 

 

Criminal Justice Program 

Rick Batrich: Coordinator 

WHAT?  

Describe the purpose of this assessment project.  

The purpose of this assessment project is to ensure that the students are in fact learning and 
comprehending the concept and importance of ethical behavior by the police while conducting 
investigations. This involves critical thinking and it's application to the issue.  

WHY?  

Describe your department/program’s reasons for taking on this project and the areas of your 
department/program that are involved.  



This plan is based on the district-wide SLO mapping outcome stated as: “Think and read 
critically so that they can solve problems using appropriate information resources and reasoning 
processes.” All five of our departmental SLO's apply to this outcome.  

HOW?  

Describe the participants, methods, and the timeline for this project.  

Over a three class period, I used several videos dealing with real incidents in the past (the 
Brenton Butler Case in Florida) as well as a lecture on ethics and a power point presentation 
(attached) on the subject. The students were required to write individual reaction papers and 
give group presentations to show and demonstrate their grasp of the concepts involved in 
ethical investigations as presented in the power point.  

WHAT WE FOUND  

1. Describe the way in which your department/program will collect results. 2. Provide the results. 
3. Describe how these results will be used for improvements.  

First the power point lecture on Ethics In Investigations was presented and discussed with the 
class. Next, a video was shown involving the Brenton Butler Case, an actual case in Florida 
where a 15 year old black male was arrested for the murder of a white tourist. This video is 
excellent for the class subject matter in that it not only demonstrates what can happen when 
Ethics in Investigations is ignored, but what can happen to trust in the "Criminal Justice System" 
as a whole. As part of the "Critical Thinking" aspect of this assignment, the students were 
assigned to write a reaction paper to this video and to identify ethical dilemmas as well as the 
underlining causes and effects.  

Based on the papers written by the students, 65 % were able to identify the all of the main 
ethical dilemmas presented in the case. This is an encouraging figure for a first time application. 
Next semester, in an attempt to improve Critical Thinking skills I intend to repeat this 
assignment with modifications in both the presentation and identification components of the 
assignment. This will give a more accurate assessment picture.  

World Regional Geography 101, Sections B, H, I 
Neill Sachs 

  
WHAT?  
Describe the purpose of this assessment project.  
  
Geography requires that there is a fundamental understanding of maps, charts and graphs. The 
purpose of this project is to assess whether students, from semester to semester, are indeed 
developing these skills and to adjust the methods of instruction accordingly. 
  
WHY?  
Describe your department/program’s reasons for taking on this project and the areas of your 
department/program that are involved.  
  
Interpretation of data from maps, graphs and charts is purely a critical thinking skill. Developing 



this, as well as students having to gain a working knowledge of the political and physical maps 
of the various regions that they are studying are an important component in the student learning 
outcomes for this class. 
  
HOW?  
Describe the participants, methods, and the timeline for this project.  
  
This is a semester long project. A blank map and list of place-names are assigned to the student 
for each of six regional areas that are covered in this class. The categories are to be mapped are 
countries, cities, water bodies, physical features and sub-regional areas. Students are asked to 
accurately create this map, become familiar with it, and be able to draw conclusions from the 
relationships that these locations have with one another. 
  
WHAT WE FOUND  
  
Students have done consistently well with these assignments and the test results are excellent. 
Many students come to this class with very little experience with maps and are unable to even 
orient themselves on how to properly look at the map. By the middle of the semester 100% of the 
students are comfortable handling their maps. There is strong positive feedback for this project 
from the students themselves who often comment how much they have enjoyed it and how much 
they have learned. 
  

History 112 – History of American People from 1865 
Section H 

James Zenes 
 
28-35  students  16  weeks  Fall  2014 
 
Assigned reading and weekly focus questions that gauge student understanding of the historical 
period under investigation.  Answers are  both  written  and  verbal.  Written questions are 
collected weekly, sometimes each class, verbal participation is factored into their 
homework/class participation grade.  Late submissions are not accepted. 
Questions  ranged from 1865 (Post Civil War/Reconstruction period, the emergence of the 
industrial age,  westward expansion thru the end of the Cold War and the “War on Terror.” 
 
1st eight weeks, 35 students. 
Students averaged  a mid C =75%  in submitted work***** 
(Observation: Whether by their own choice and/or for reasons of unfamiliarity, passiveness,  
shyness, some students do not tend take these focus questions assignments seriously in the 1st 
eight weeks of class.) 
 
2nd eight weeks, 28  students. 
Students averaged a high B=89% in submitted work***** 
(Observation:  Students have become more engaged,  involved and familiar with the regimen of 
assignments and level of participation.  It appears  they are more comfortable in answering  and 
questioning assigned topics and readings.  They  appear to better understand  the significance,  
priority and responsibility of these questions as related  to grade  outcome   and  their  timely 
submission.) 



 
Improvements: I will attempt to eliminate or revise a few of the more difficult questions to focus 
more on those that should be of greater value and  help on certain assignments/readings and 
the midterm exam.  To increase reminders of due dates with more frequency, to increase 
reminders of workshops or tutoring services.  

 

Political Science 201—National Government 

Dr. Linda Murphy 

 

1. What class will you be assessing in your discipline? 
Political Science 201—National Government—Section I 
 

2. Which Course outcome will you assess and map back to dept/college? 
Effectively communicate social scientific concepts and principles.   
 

3. How will you all assess this outcome?  Create a plan, timeline, etc.  Whatever 
you need to produce data by end of semester.   

 
Students will read a text assigned for the class and write an essay in class. With that 
essay, students will be measured on their effectiveness in critically identifying and 
describing why and how a political campaign strategy is used to sway voters’ opinions.   
 

 
RESULTS: 
 
TOTAL # STUDENTS IN CLASS:  31 
 
 
GROUP ONE:   
# OF STUDENTS WHO DID NOT READ THE BOOK AT ALL: 
  8 OR 26% 
 
GROUP TWO: 
# OF STUDENTS WHO READ LESS THAN HALF OF THE BOOK: 
 7 OR 22% 
 
GROUP THREE: 
# OF STUDENTS WHO READ MOST OR ALL OF THE BOOK:    
 16 OR 52% 
 
 
 
CRITICAL THINKING:   
 
GROUP ONE:  8 OR 26% of the Class:   
No Critical Thinking could be measured. 



 
GROUPS TWO & THREE:  23 Students or 74% of the Class: 
This total includes all Students who read at least some of the book. 
 
# who answered the Critical Thinking Question (on the In-Class Essay Exam) = 20 
 
Question:   Why EXACTLY does Rinehart want a new judge in the Mississippi Supreme Court? 
What are the reasons Rinehart chose Ron Fisk to run as a Candidate for the Mississippi 
Supreme Court?  Include BOTH Fisk's PERSONAL QUALITIES AND Fisk's POLITICAL 
POSITIONS that Rinehart believes will attract votes in Mississippi. 
 
Results:        
 
Excellent Critical Thinking:   (A+)   1   5%   
Above Average Critical Thinking:   (B)  3 15%   
Average Critical Thinking:   (C)  7 35%   
Below Average Critical Thinking:  (D)   4 20%   
Failure to Show Critical Thinking:  (F)   5   25%   
    
                20       100%   
 
 
*The figures above do not include the 8 students (26%) who did not read the book for the exam. 
 
How the Results will be used to improve Next Semester 
 
As my goal is to measure and attempt to improve Critical Thinking skills, I will continue with this 
project next semester. 
 
To enhance the students’ exposure to critical thinking materials, I am seeking a new book that 
challenges students to think more critically about political science topics.   I intend to adopt this 
book in Spring 2015 for this purpose.  My goal will be to continue to measure students’ ability to 
demonstrate critical thinking in future examinations.  
 

Psychology 201 – General Psychology 

Joe Mustari, Psy.D. 
 

WHAT? 
Describe the purpose of this assessment project. 
 
The students will be able to summarize research-based knowledge concerning the application 
of psychological principles to understanding and respecting the diversity of behavior and 
experience of individuals from diverse backgrounds, as well as appreciating the opportunities for 
science and society that such individual differences provide. 
 
 
WHY? 
Describe your department/program’s reasons for taking on this project and the areas of your 
department/program that are involved. 



 
The reason for taking on this project was three fold:  First, this project teaches critical thinking 
skills as it relates to the scientific method.  Specifically, students were required to identify and 
discuss how social, cultural, or economic factors likely impacted the research findings.  They 
were also required to identify and explain the limitations with respect to the research procedures 
and suggest ways to improve the methodology.  Second, this project was designed to promote 
interest and appreciation towards people with diverse ethnic backgrounds.  Finally, both 
teaching critical thinking skills and developing a better understanding of diverse backgrounds 
are not only goals of the social science department but of the district.  
 
 
HOW? 
Describe the participants, methods, and the timeline for this project. 
 
The participants were general psychology students and the method of assessment went as 
follows: 
 Written assignment on Psychology as a Global Perspective.  Locate a journal    
            article that focuses on psychological research developed in a non-Western  
            context.  (1) APA citation.  (2) In a few paragraphs, summarize the study,  
            including a description of its purpose, the procedures including the sample  
            selection, and the results.  (3) Identify what contextual factors – social, cultural, 
            religious, or economic, for instance, that may have shaped the research focus of  
            this study or impacted the research findings.  Discuss your answer.  (4)  Identify  
            explain the limitations of this study, and their implications for further research. 
 (5) (Optional) Discuss why you picked this particularly study?  Why did it interest  
            you? How can you relate the research findings to your own life?   
 
Regarding the timeline, each instructor had specific due dates as outlined in their 
syllabus/course calendar.    
 
 
WHAT WE FOUND 

1. Describe the way in which your department/program will collect  
results.  2. Provide the results.  3. Describe how these results will be used for 
improvements. 

 
Each instructor using this method of assessment collected their data and used their rubric to 
evaluate the results.  [See results in excel file] 
 
I observed that students who scored well on this assignment also tended to score well on their 
first exam, particularly on questions that directly assessed an in depth understanding of the 
scientific method and its limitations.  These students also tended to score well on their final 
comprehensive exam questions that assessed a general understanding of the scientific method.   
 
Although I believe this assignment has many benefits as it relates to developing critical thinking 
skills and an appreciation for diversity, I frequently observed that students had difficulty 
generating their own ideas, especially as this related to identifying and discussing the contextual 
factors that influenced the research question, procedure or outcome.  In other words, most often 
they were merely paraphrasing the researchers’ ideas, which can be read in any good 
discussion section.   
 



I think changes to the rubric need to reflect the importance of having original ideas, not simply 
restating the authors’.   By doing so, the shortcoming described above can be better addressed 
and improved.   

 
 
 
 

Course: Social Science 102, Introduction to the Study of Society 
Sections D and F, 33 students 

Merry Mayer 
 

WHAT? 
Describe the purpose of this assessment project. 
 

Students will be asked to analyze data using techniques from the four disciplines by developing 
a hypothesis about possible correlational relationships between two demographic 
characteristics pertaining to national populations. 

 
 
WHY? 
Describe your department/program’s reasons for taking on this project and the areas of your 
department/program that are involved. 
 

This project is designed to help students work with demographic data and consider possible 
correlations that might exist between two possible data figures. There are several goals of this 
project: familiarizing students with various credible internet sites that provide demographic 
information, developing students’ critical thinking skills by asking them to suggest how two types 
of demographic characteristics might interact, and increasing their knowledge of the African 
continent (which is the pool of countries we use for the activity).  

 
HOW? 
Describe the participants, methods, and the timeline for this project. 
 
Students read and discuss the book The Bottom Billion, which looks at possible correlations that 
appear to make a country more likely to be trapped in poverty. Through this they are introduced 
to the concept of a correlation. Students then are placed in small groups to generate 
hypotheses about two data fields that could reasonably be correlated. Each student is assigned 
one African country to research; this research is brought to class and each student uses the 
data for their two fields to test their hypothesis using the sample countries. Finally, each student 
writes a paper explaining the logic of their original hypothesis, whether or not a correlation does 
in fact appear to exist (with data provided), and an analysis of what the findings suggest. 
 
 
 
WHAT I FOUND 
 



Of those students that completed the assignment, 68% of students earned a C or higher on their 
paper. The grade breakdown was as follows: 
 
A – 5 students  C – 5 students  F – 5 students 
B – 3 students  D – 1 student 
 
Of the five students who earned Fs, in nearly all cases it was an issue of missing the supporting 
data, which I required that they show.  
 
On this assignment, many students chose not to complete the paper. My guess about this was 
that it had more to do with the time of the semester (near the end) and the exercise’s worth 
which was 5% of course grade. However, a sizeable proportion of the students were confused 
by the research they did on one African country and the more generalized hypothesis. In 
discussions with me, many kept thinking that the hypothesis and paper should relate to only the 
one African country they researched. 
 
Improvements: Next semester I will increase the worth of this assignment and add further to my 
discussion on correlations and add information on the scientific method so that there is less 
confusion.  
 
 

Sociology 201 – Introduction to the Study of Society 

Patricia Connolly 

 
Course outcome: Apply the sociological imagination to your own life and the lives of others. 
 
Assessment: 
Essay assignment using the sociological imagination to apply sociology to real life and life 
portrayed in  the novel, The Hen Who Dreamed She Can Fly.  
 
In preparation for the essay the students will do group work applying the 3 sociological 
imagination questions to the novel. The will present findings to questions and continue findings 
for other key concepts in Sociology such as norms, beliefs.  There will also be an in class 
midterm, which will assess understanding. 
 
The essay about applying concept of Socialization to the animal group they were assigned in 
the book. It will ask them to apply their understanding to the societal structure and hierarchy of a 
farm. The students will have two opportunities to rewrite this project to help increase 
comprehension of concept.  
 
 

Sociology 201 – Introduction to the Study of Society 

Sydney Hart 

Course outcome: Apply the sociological imagination to your own life and the lives of others.  

Assessment:  



Questions on multiple choice exams will assess students’ ability to identify the sociological 
imagination and apply it to various settings.  

Students performed quite well on the multiple choice exam questions that related to the 
sociological imagination. I think they found it relatively easy to identify key concepts from 
Mills’ work (with one noted exception) and could recognize elements of the sociological 
imagination and related vocabulary in the context of multiple choice.  Most questions 
were not tied directly to the chapter about the sociological imagination that students 
read, but required students to recognize the social construction of everyday life and the 
difference between individual versus social responses or consequences. 

Essay exam questions will assess students’ ability to apply the sociological imagination to 
specific readings (for example, a chapter from The Souls of Black Folks, a chapter from The 
Communist Manifesto, and a popular article about gender socialization, race, and school 
shootings), videos (Noam Chomsky on market globalization; Tony Porter on gender 
socialization; Tim Wise on White Privilege), and data (from a variety of sources).   

The essay exams showed that students struggled to use their sociological imagination. 
While they could recognize it, it was much more difficult for them to engage in 
sociological thinking. They could define key terms (including the sociological 
imagination), but had a hard time doing more than that. Of course, definition is several 
steps away from application and critical thinking.  I found that they often used examples 
that I had provided (even though I specifically told them not to do so) or provided a very 
basic explanation of their own examples. I’m not sure what I’m going to do about this 
next semester. 

Course preparation papers will ask students to apply their sociological imagination to course 
readings through questions embedded in the PowerPoint readings. These questions will ask 
students to consider relationships between current and past readings, using a sociological 
perspective.  

This part of the course became overwhelming for students and for me. Because there 
was so much writing involved, students went for quantity over quality and I was unable to 
appropriately keep up with the grading. I was hoping for thoughtful, in-depth critical 
thinking but overwhelmingly received superficial answers to the questions. This is the 
first time I have tried asking students to write before coming to class and I will not do it 
this way again. There were too many questions for them to address and not enough 
guidance in how to address the questions. For next semester, I plan on limiting the 
number of questions to just one or two per PowerPoint and having students discuss 
them in groups and as a class whole. During class, they can add to what they wrote 
before class, based on group and class discussion. I also intend to develop a rubric to 
help students better understand the purpose of the project. 

Two substantial papers also ask students to use their sociological imagination. In one, they 
consider their own biography and sociological research in the context of a single institution. In 
the other, they will generate and test a hypothesis, using CPS data on high school graduation 
and U.S. census data. Both of these papers ask students to identify and explain the relationship 
between their own experience and the larger social structures.  

1. Autobiography of Barriers and Opportunities paper:  



 
Overall, students performed well on this paper. Three students earned an A, Five earned 
a B, five earned a C, one earned a D and two failed. 

 
 
However, the majority of students did not do a great job with the portion of the paper 
connecting their autobiography to social theory and structures. Students performed well 
on the literature review and statistical components of the paper. I think that adding the 
statistics portion (to make it a linked learning community paper) ended up distracting 
students from the more theoretical components of the paper. The paper is multi-faceted 
and I now think it is too complicated to assign all at once. For next semester, I am 
planning to scaffold the paper, starting with their autobiographies and the sociological 
imagination, so that I can encourage more sociological thinking at the beginning.  Also, 
by making separate due dates for different parts, I believe students will better be able to 
manage the complexity. Because I will not be in a learning community, the statistics 
portion will be cut. 
 
2. Final paper with hypothesis testing 
One person did not turn this paper in, and one person earned a D. 3 students earned a 
C, 9 students earned a B and 2 students earned an A.  

 
 
Student performance on this final paper was very impressive. Students did a great job in 
analyzing data from a sociological perspective, although we changed paper assignment 
to better align it with statistics. It was not as personal and less directly related to the 
sociological imagination. Unfortunately, the learning community will not be renewed for 
Spring 2015, due to one instructor leaving Wright. I hope to offer this learning community 
in Spring 2016 (with a different professor), in which case, we will discuss this paper 
again.  

 
Data for Sociological Imagination Questions on Multiple Choice Exams 
Exam 1 – The following multiple choice questions all require students to use their sociological 
imagination as well as related appropriate sociological terminology:  
 

0

1

2

3

4

5

6

A B C D F

0

2

4

6

8

10

A B C D F



3. The term “the sociological imagination” refers to 
a. how we imagine the world to be a better place than it really is. 
b. the ability to see how individual experiences are connected to the larger society. 
c. the ability to imagine people in better circumstances than we find them. 
d. imagining that sociology is a very important academic discipline. 
e. a structural functionalist approach to understanding. 
# correct:  20/22 
 
7. Keisha is a sociologist who assumes that society is an organized, stable, well-integrated 
system with interrelated institutions all of which work together in harmony for the good of the 
whole. Keisha is a 
a. conflict theorist. 
b. structural functionalist. 
c. social interactionist. 
d. feminst theorist. 
e. Using the Looking Glass Self theory. 
# correct:  18/22 
 
15. One of the main struggles of sociology is to understand the balance between structure and 
agency, by which we mean 
a. buildings and bureaucracy. (3) 
b. institutions and agencies. (4) 
c. impression management and power. 
d. social forces and individual choices. 
e. the ability to see how our experience can be generalized to society. 
# correct:  15/22 
19. Robert worked for his company for over 20 years, but he lost his job when his company 
moved manufacturing to Thailand. Although he went to a local community college for retraining 
in information technology (IT), he has not been able to find a job that pays a salary close to that 
of his old factory job. He cannot support his family anymore and his wife now needs to work for 
wages as well. Unfortunately, since she has been out of the work force raising their children, 
she is having a hard time finding a job. Using the sociological imagination, C. Wright Mills would 
argue that 
a. Robert and his wife are not facing a personal trouble; they are facing a social issue. 
b. Robert and his wife are facing the after-effects of the sociological imagination. (3) 
c. Robert and his wife are struggling with the dramaturgical perspective.  
d. Robert and his wife are finding that their individual efforts affect their job prospects. (1) 
e. Robert and his wife are exercising their agency in a difficult social structure. (3) 
# correct:  15/22 
 
26. Mills argues that sociologists must ask three questions of any society: 1. what is the 
structure of the society; 2. where does the society stand in human history; and 3. 
____________________. 
a. who has the most power in this society (8) 
b. what effect does globalization have on the society’s economy (1) 
c. what varieties of women and men, types of people, are prevalent 
d. what are the social issues that affect the most people (9) 
e. when and how can social change occur (4) 
# correct:  0/22 – Clearly have to work on teaching this part of Mills! 
 
28. Since she was a little girl, Barbara absorbed the ideology about beauty in our society. She 



almost never saw women who looked like her on magazine covers, leaving her to believe that 
her skin and body type were unattractive. Barbara used skin creams, counted calories, and 
bought a gym membership, without questioning the socially constructed standards of beauty. 
While no one forced Barbara to adopt the prevailing ideas about beauty, powerful media 
companies made it difficult to avoid images and messages about beauty. Barbara’s way of 
thinking about beauty is an example of  
a. feminist theories. 
b. hegemony. 
c. alienation. 
d. micro theories. 
e. cultural relativity. 
# correct:  19/22 
 
Exam 2 – The following multiple choice questions all require students to use their sociological 
imagination as well as related appropriate sociological terminology:  
 
2. In the contemporary feminist theory of deviance, sociologists argue that 
a. Women are labelled deviant when they engage in behaviors like working outside of the home. 
b. Women are inherently better socialized than men and therefore less likely to be deviant. 
c. Even dysfunctions like deviance serve society by being the catalyst for social change. 
d. Behaviors that harm women are deviant, regardless of social context. 
e. When social norms are defined as masculine, women become deviant by definition. 
# correct:  14/17 
 
10. The labeling theory of deviance argues that deviance occurs when an individual behavior or 
person is labeled deviant. Conflict theorists point out that 
a. the right to define deviance and label people or actions as deviant is reserved for the 
powerful. 
b. deviance contributes to social stability by defining proper behavior and standardizing 
sanctions. (received 4 answers—confusion between conflict and structural functionalist theories) 
c. organized crime has been labeled deviant, but those involved are able to escape that label 
through their wealth. 
d. crime statistics are unreliable because the powerless do not report the crimes that are 
committed against them. 
e. society as a whole regulates deviance through sanctions that lead to greater social cohesion. 
(received 3 answers-confusion between conflict and structural functionalist theories) 
# correct 10/17 
 
17. In order to determine if a behavior is deviant, we must look at the time of day or era, the 
actor, the audience, the place, and _________________.  
a. the behavior itself. 
b. the sociological imagination. 
c. the anomie theory of deviance. 
d. structural strain. 
e. the norms. 
# correct 16/17 
 
20. As a product of the culture industry, television, film, and media services have 
a. increasingly become more varied with more and more choices; we can now gain the 
information we need to become active world citizens. 
b. been instrumental in spreading critical thinking and critical news around the world. 



c. Americanized popular culture, and replaced news with entertainment, leaving us 
without the information we need to make informed decisions. 
d. challenged cultural hegemony and cultural imperialism by spreading American ideals while 
preserving local culture. 
e. focused on important events in all parts of the world, replacing a U.S. focus with an 
increasingly cosmopolitan ideal. 
# correct 14/17 
 
24.The resources to effectively perform the roles required of our statuses are equally distributed 
in our society. 
a. True. 
b. False. 
# correct 15/17 
 
25. Due to racism, people in the U.S. often believe that Black men are dangerous. Because of 
this belief, authority figures like police officers are more careful and more watchful of Black men. 
This increased surveillance results in more Black men being arrested and incarcerated. This is 
an example of 
a. the Sapir-Whorf hypothesis. 
b. Structural Strain theory. (Six of the wrong answers—terminology confusion?) 
c. Role overload. 
d. the Thomas Theorem. 
e. Mead’s Game Stage. 
# correct 9/17 
 
26. Chomsky argues that reality is socially constructed. As long as the wealthy can control the 
meaning of globalization, limiting our understanding to the neoliberal, investor’s-rights version, 
they can control how globalization works. Chomsky is saying that 
a. the wealthy are controlling the definition of the situation. 
b. language use determines what we think. 
c. Structural Strain theory explains globalization. 
d. globalization is an economic master status. 
e. culture determines the ways we understand globalization. 
# correct: 14/17 
 
27. In general, sociologists argue that there is no true and unchanging “self.” Instead, they say 
that the self is constructed in interaction; it is a process or dialogue. 
a. True. 
b. False. 
# correct: 16/17 
 
30. Barbara was a hippie in the 1960s and continues to smoke marijuana with her closest 
friends on a daily basis. Sociologists would say that she is 
a. conforming to her primary group while being deviant in the dominant society. 
b. being deviant with her friends and conforming to dominant social norms. 
c. conforming overall since marijuana is generally accepted even though it is still illegal. 
d. experiencing reverse socialization because she is re-enacting her youth. 
e. experiencing deviance because her primary group has labeled pot-smoking as deviant. 
# correct: 16/17 
 



32. Adorno argues that the culture industry  
a. turns creativity into commodity and pleasure into consumption. 
b. allows for the expansion of creativity into all parts of life. 
c. expands the market for free creative expression. 
d. promotes youth subculture and encourages radical thinking. 
e. replaces authentic culture with hybrid versions of culture that then remain unchanging. 
# correct: 15/17 
 
Exam 3 – The following multiple choice questions all require students to use their sociological 
imagination as well as related appropriate sociological terminology:  
 
3. The list of stereotypically masculine and feminine characteristics we put on the board shows 
a. the power of the social construction of gender and hegemony. 
b. an accurate description of real women and men. 
c. consistent character traits for both women and men. 
d. that the class believes and enacts these stereotypes regularly. 
e. the basis for the battle between the sexes. 
# correct: 15/16 
 
6. The social class that we are born to is a good predictor of whether we will accumulate 
advantage or disadvantage; our life chances are often tied to our social class. 
a. True. 
b. False. 
# correct: 15/16 
 
8. Jane is a flight attendant and Jamal is a baggage handler for American Airlines. Originally, 
Jane and Jamal thought that they were in competition with each other for limited resources. 
Jane thought that her interests aligned with the white owners while Jamal thought that his 
interests aligned with other men. After taking a sociology class, they began to see that their 
interests actually were the same, as workers for a company that exploited them.  Jane and 
Jamal grew to agree that injury done to one is an injury done to all. They moved from 
_________________ to ________________. 
a. individualism to collectivity (4) 
b. manifest functions to latent functions 
c. accumulated disadvantage to accumulated advantage (1) 
d. capital mobility to cultural capital (2) 
e. false consciousness to class consciousness 
# correct: 9/16 
 
11. Racism keeps members of subordinate groups in low-paying jobs; in addition, as long as 
poor whites and members of racial minorities understand each other as competition, they can 
be pitted against each other in order to keep wages low. This also keeps those in power safe 
from their anger. Which theory best describes this analysis? 
a. Postmodern Theory. (4) 
b. Feminist Theory 
c. Symbolic Interactionism. 
d. Structural Functionalism. (7) 
e. Conflict Theory. 
# correct: 5/16 I think the problem here is the question wording, especially the penultimate 
sentence, which might lead people to choose structural functionalism. We did not cover 
postmodern theory in class. 



 
17. Racial formation theory argues that race 
a. is a stable concept. 
b. is a product of stereotype. 
c. is socially and politically constructed. 
d. is biologically relevant. 
e. is now irrelevant in social life. 
# correct: 14/16 
 
20. In his article, “Of the 1%, by the 1%, for the 1%,” Stiglitz argues that the flip side of 
increasing inequality is 
a. increasing power in financial institutions. (4) 
b. decreasing opportunity. 
c. a limit on neoliberal economic policies. (1) 
d. increasing social control.(5) 
e. decreasing state power.(1) 
# correct: 5/16 I think several people did not read this article and tried to make an intelligent 
guess. 
 
25. In the video about masculinity that we watched in class, Tony Porter made the point that “the 
man box” made it possible for men to harm women, but it also harmed men. By “the man box,” 
Porter meant 
a. an intersectional analysis.  
b. compulsory heterosexuality. 
c. structural violence 
d. gender socialization into hegemonic masculinity. 
e. maternalistic politics. 
# correct: 14/15 
 
Essay Questions 
 
Exam 1 
1. 10 points. In The Communist Manifesto, Marx says that the history of society is the history of 
class struggle. He goes on to argue that the rise in the bourgeoisie (the capitalist class) caused 
the rise in the proletariat (the laboring class). First, explain Marx’s argument. Then compare and 
contrast Marx’s discussion of the relationship between the bourgeoisie and the proletariat with 
Noam Chomsky’s discussion of investor-rights globalization (from the ten minute video on 
globalization). 

2.  10 points.  In “Of Our Spiritual Strivings,” the first chapter of DuBois’ book The Souls of Black 
Folk, DuBois writes about what it feels like to be a problem. In his most famous paragraph, he 
says, “…the Negro is a sort of seventh son, born with a veil, and gifted with second-sight in this 
American world, --a world which yields him no true self-consciousness, but only lets him see 
himself through the revelation of the other world. It is a peculiar sensation, this double-
consciousness, this sense of always looking at one’s self through the eyes of others, of 
measuring one’s soul by the tape of a world that looks on in amused contempt and pity. One 
ever feels his twoness,--an American, a Negro; two souls, two thoughts, two unreconciled 
strivings; two warring ideals in one dark body, whose dogged strength alone keeps it from being 
torn asunder” (DuBois 1903: 9). Explain what DuBois means by double-consciousness, using 



the concepts of the sociological imagination, structure, and agency. 

3.  5 points.  C. Wright Mills argues that, “perhaps the most fruitful discussion with which the 
sociological imagination works is between ‘the personal troubles of milieu’ and ‘the public issues 
of social structure.’” Please explain the differences between “personal troubles” and “public 
issues,” then give and explain an example where “issues” are presented as “troubles.” 

4. 5 points.  In the ten minute video on globalization, Noam Chomsky argues that using the 
investors-rights definition of globalization is problematic. First, explain his argument. Do you 
agree or disagree with Chomsky? Using material from the course so far as support, explain your 
own position. 

5. 5 points.  Explain the concept of hegemony and give an example from your own life, 
experience, or observation. 

Exam 2 
1. In your own words, explain what the culture industry is and then reflect on the likely social 
consequences when art becomes commodified and our personal identity, satisfaction, and goals 
become tied to what we buy rather than what we make. (5 points) 
 
2. First define social networks, and then explain how they might help us understand how it is 
that working class people end up with working class jobs. You must use your own words. (5 
points) 
 
3. Choose one theory of the development of the self (Cooley, Mead, or Goffman). Fully explain 
the theory in your own words and give an example. (5 points) 
 
4. Choose one personal experience where you were either deviant or conforming. Explain how 
your behavior was deviant or conforming using the components of deviance: norms, time, 
location, actor, and audience. Finally, discuss how your behavior might have been seen as 
deviant to one group and conforming to another group. (5 points) 
 
5. Please read the short article by sociologist Michael Kimmel, called “Masculinity, Mental Illness 
and Guns: A Lethal Equation?” Here is the link: http://www.cnn.com/2012/12/19/living/men-
guns-violence/ It was written right after and about the Sandy Hook elementary school shooting 
where Adam Lanza killed 26 people, mostly young children. Please read the article with care 
and write an analysis of its main points, using all of these key concepts: culture; norms; 
socialization; social structures; deviance; and one of the theories of deviance of your 
choice. There will be 2 points of extra credit available if you also use the sociological 
imagination. Please be sure to use your own words. Be sure to mark the concepts in bold so 
that I can easily find them in your narrative. (10 points) 
 
Exam 3 
1. Explain how accumulated advantage and accumulated disadvantage work to maintain our 
current class structure. Then discuss how the accumulation of advantage or disadvantage might 
affect cultural capital. Be sure to make your analysis intersectional. Finally, make an argument 
about how a community college education might either disrupt or reinforce our current class 
structure, using the concepts of accumulated advantage/disadvantage and cultural capital. 

2. First, define institutional racism and white privilege and give an example of each. Then, 



explain how these two concepts are related. This answer requires that you complete all three 
parts—defining and giving an example of institutional racism; defining and giving an example of 
white privilege; and your own thinking about how institutional racism and white privilege are 
connected, using course material in your argument.  

3. First, define the second shift and discuss how it exemplifies male privilege. Then, explain how 
the second shift contributes to institutional sexism. Finally, consider how the second shift is 
related to how we do gender and use an example from your own life.  

4. First, define intersectionality. Then, give an example of intersectionality from your own life, 
using the statuses of race, class, gender, and sexual orientation. Finally, discuss how to be a 
real ally and consider how you might do this in your own life. You may use personal experiences 
or a reaction to current events here.  
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College Mission:  Wright College is a learning–centered, multi-campus institution of higher education 
offering students of diverse backgrounds, talents, and abilities a quality education leading to 
baccalaureate transfer, career advancement, and/or personal development.  
Program/Discipline Mission: The Social Services Department’s mission is to provide students with 
the education and experience needed to be successful in a career in the field of aging.  The scope of the 
Social Services Department includes theories, methods, principles and concepts from the discipline of 
Gerontology and the practice of Nursing Home Administration. 

 A. Initial Assessment Plan  
Area of Focus:  
 
Your department efforts 
are to improve learning in 
what topic/area?   

 
 

 

 
Cultural Aspects of Aging 
 
 

Evidence: 
 
What past results have led 
your department to 
conclude that this is an 
area needing attention? 
 

Chicago is a multi-cultural city with 33% of the population being Black/African 
American, 29% Hispanic/Latino and 6% Asian.  Gerontology students need to 
learn about different cultural values and attitudes with regard to aging in order 
to provide quality services to older adult minority populations.  

Course(s) of Interest:  
What courses will be 
involved in your plan? 

Fall 2014 
Social Service 204 – Cross Cultural Studies in Gerontology 
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Intended Program 
Student Learning 
Outcomes (SLOs) 
 

List each relevant SLO that 
this project pertains to. 
 

General Education SLO 1 – Students think and read critically so that they can 
solve problems using appropriate information resources and reasoning 
process. 
 
Social Service Department SLO 3 – Students will be knowledgeable of generic 
and specialized human services for older adults and the elderly, including 
long-term care. 
 
Social Service Department SLO 5 – Students will demonstrate the ability to 
transfer didactic, classroom learning into practice, working with older adults 
and the elderly in the community. 
 
 
Course 204 SLO 1 – Students will demonstrate an understanding of how the 
combined influences of ethnicity and family affect the care given to the 
elderly. 
 
Course 204 SLO 4 – Students will discuss the effects of social class on ethnic 
and cultural variations in the care giving of the elderly. 
 
Course 204 SLO 5 – Students will be able to explain how an individual’s 
culture can influence life expectancy, chronic illness, family networks, 
retirement, his or her attitudes toward long-term care, acceptance of the 
aging process and even how old age is defined.  
 
 
 
 

Involved Faculty: 
 

List the instructor(s) 
participating in the 
assessment process for each 
outcome listed above. 

Fall 2014 
Adjunct Faculty:  Patricia Whitney 
 
 
 
 

Assessment/Intervention 
Process 
 

Address the following 
questions: 

What approach will be 
used? 
Why was this process 
selected? 
How will student learning 
be measured? 
When will data collection 
be completed? 
Who will analyze the 
results? 

 
What: Participant observation 
 
 
Why: Participant observation is a method of collecting qualitative information 
through the student’s involvement in the routine activities of residents in 
long-term care facilities and other community programs for older adults. 
 
 
How: Through journaling written papers and class presentation. 
 
 
When: End of fall 2014 semester. 
 
Who: Tim Andriano, Ph.D., Social Service Program Coordinator 
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B. Midyear Update  

 
Completely describe all 
actions that have 
occurred since 
implementation of your 
department’s 
Assessment Plan. 
 
 
 
 
Attach any relative 
documents (rubrics, 
surveys, other 
assessment tools). 
 
 
 

 
At the beginning of the semester, the Program Coordinator made a 
Power Point presentation to seven students in Soc Ser 204 Cross 
Cultural Studies in Gerontology.  The presentation covered definitions 
of concepts including; critical thinking, critical reading, problem 
solving, information resources and reasoning process. The Program 
Coordinator also discussed the department’s assessment plan as it 
relates to student learning outcomes, implementation methodology, 
service learning and measurement. 
 
 
 
See the following:  
1. Paper, Social Service Department Assessment Plan Fall 2014. 

(Attachment A) 
 

2. Power Point, Service Learning (Attachment B) 
 
 
 

Are there any obstacles 
to the implementation of 
the plan that the 
Assessment Committee 
should know about or 
can assist with? 
 
 
 
 
 
 
 
 
 
 
 
 

Half of the students experienced barriers due to communication difficulties         
with the older adult who they interviewed.  Some of the older adults could not 
relate to the students’ discussions about their life and their culture because of 
limited communication. It was acknowledged that students should have been 
interviewing higher functioning older adults rather than those who reside in skilled 
nursing facilities.  When this barrier was recognized the Program Coordinator met 
with the students for a second time.  It was agreed that the Service Learning 
component of the implementation would be discontinued. The students were no 
longer required to complete 20 hours of Service Learning.  Instead, emphasis 
was placed on students completing their interviews, paper and class presentation.  
Three students were allowed to select another older adult to interview who had 
communication skills at a level to participate meaningfully.  

 Part C  
Summary of Results and 
Analysis of Data 
Collected 
 

What were the results 
of the assessment 
process? 
 

 
 
 
 
 

 
 
 
The students’ critical thinking was assessed through both their class 
presentation and their final paper.  Each student presentation focused on the 
older adult’s culture and how it affected the individual’s aging. They 
incorporated interviews with the person’s family, experts on the older adult’s 
culture and scholarly articles on the culture and its views about aging. The 
instructor graded the students on concepts including; critical thinking, critical 
reading, problem solving, information resources and the reasoning process.  
The students did an excellent job with the assignment, especially considering 
the barrier they experienced.   
 
Of the six students in the class, one student did not make a class presentation 
or do a final paper.  However, the student’s grades on quizzes, exams, 
attendance and other graded work allowed the student to pass the course with 
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a C grade.  Another student could not complete the course due to a severe 
medical condition which required hospitalization.  That student was given an 
Incomplete and will complete the work. 
 
 
Student Grades 
 
Student         Class Presentation    Final Paper       Final Grade 
 

1.          A                             A                    A 
2.          A                             A                    A 
3.          A                             A                    A 
4.          A                             A                    A 
5.          X                             X                    C 
6.          X                             X                    I 

 
 
 
 
What was learned from the results?   
  
Students successfully applied critical thinking to their project, “Cultural Aspects  
of Aging.” 
 
 
 
 
 
Faculty will emphasize the importance of critical thinking in all courses. 

Action Plan Based on 
Results and Analysis 
 
Based on what was 
learned, what additional 
steps will be taken to 
improve student learning? 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 



WRIGHT COLLEGE 
PROGRAM/DISCIPLINE ASSESSMENT FORM 

 

5 

 

ATTACHMENT A 
 

 WRIGHT COLLEGE 
SOCIAL SERVICE DEPARTMENT 
ASSESSMENT PLAN FALL 2014 

 
Timothy A. Andriano, Ph.D. 

Social Service Program Coordinator 
August 4, 2014 

 
Background 
Wright College is accredited by the Higher Learning Commission through the Academic Quality 
Improvement Program (AQIP) pathway.  Each instructional department at the college participates in an 
assessment plan as part of accreditation.   
 
Focus 
In the second year of the assessment plan, fall semester of 2014 and spring semester of 2015, the focus 
will be on the General Education Student Learning Objective 1, stated thusly; 
 

“Students think and read critically so that they can solve problems using appropriate 
information resources and reasoning process.”  
 

The focus of the 2014-2015 assessment is stated in one complex sentence.  The outcome is a student’s 
ability to think and read critically.  Thinking critically is the basis for the student’s ability to solve 
problems.  To solve problems the student must know how to use a wide range of resources to obtain 
information as well as to apply reasoning to solving the problem.  To further understand the focus, key 
terms are defined as follows. 
 
Definitions 
Critical Thinking:  According to the National Council for Excellence in Critical Thinking (1987), 
critical thinking is defined as the intellectual disciplined process of actively and skillfully 
conceptualizing, applying, analyzing, synthesizing and/or evaluating information gathered from, or 
generated by, observation, experience, reflection, reasoning, or communication, as a guide to belief 
and action.  It is based on universal intellectual values that transcend subject matter divisions: clarity, 
accuracy, precision, consistency, relevance, sound evidence, good reasons, depth, breadth and fairness.   
 
Critical Reading: Critical reading generally refers to reading in a scholarly context, with an eye toward 
identifying a text or author's viewpoints, arguments, evidence, potential biases, and conclusions.  
Critical reading means evaluating what you have read using your knowledge as a scholar.  You may 
look at the quality of the writing, the quality of the research, and the persuasiveness of the arguments, 
among other things. Critical reading is an active process by which a scholar rigorously and 
systematically questions the literature with the goal of assessing credibility and validity. Walden 
University (2014) 
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Problem Solving: Problem solving is a mental process that involves discovering, analyzing and solving 
problems.  The ultimate goal of problem solving is to overcome obstacles and find a solution that best 
resolves the issue.  Steps in problem solving include; identifying the problem, defining the problem, 
forming a strategy, organizing information, allocating resources, monitoring progress, and evaluating 
the results.  What is Problem Solving? The Psychological Dictionary. K. Cherry (2011) 
 
Information Resources: Information can come from virtually anywhere and the type of information a 
student needs will change depending on the question the student is trying to answer.  Information 
sources are typically classified as primary, secondary and tertiary. (Types of Information Sources, 
Virginia Tech, 2014.)  Types of information resources for scholarly pursuit include; books, journals, 
reference works, government publications, audiovisual media, bibliographic databases, and theses and 
dissertations (Information Sources and Resources, 2008). 
 
Reasoning Process: The process of forming conclusions, judgments or inferences from facts or 
premises. Reasoning is often divided into two forms, inductive and deductive.  Inductive reasoning is a 
process of arriving at a conclusion based on a set of observations.  It is not a valid method of proof.  
Deductive reasoning is a valid form of proof.  It is the process by which a person makes conclusions 
based on previously known facts. 
 
Social Services Assessment Plan 
Students enrolled in the 200-level Gerontology course, “Cross Cultural Studies in Gerontology,” will 
participate in the assessment.   Gerontology is a small program.   It is anticipated that there will be five 
to seven students in the class. 
 
The assessment plan will be incorporated into the department’s ongoing Service Learning program.   
The department began Service Learning in the spring semester 2013 and has carried it forward every 
semester.  The Service Learning program has been evaluated as highly effective by both students and 
community partner agencies.  (“Assessment of Service Learning in the Social Service Department-A 
Pilot Project, Fall 2013,”  “Assessment of Service Learning in the Social Service Department, Spring 
2014”) 
 
Students in the “Cross Cultural Studies in Gerontology” class will complete 20-hours of Service 
Learning volunteering in a long-term care facility or community service agency in which there are 
residents or participants of minority ethnicities and cultures.   Students will interact with the general 
population in the nursing home or community agency as well as with minority populations including, 
but not limited to, Black/African-Americans, Hispanic/Latinos, and Asians.  These are the three largest 
minority groups in Chicago based on 2010 Census data; Black/African American 33%, 
Hispanic/Latino 29%, Asian 6%. 
 
Students will focus on two department student learning outcomes and three course student learning 
outcomes. 
  

Department Student Learning Outcomes 
 Students will be knowledgeable of generic and specialized human services for older adults and 

the elderly, including long‐term care. 
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 Students will demonstrate the ability to transfer didactic, classroom learning into practice, 

working with older adults and the elderly in the community. 

 
Course Student Learning Outcomes 

 Students will demonstrate an understanding of how the combined influences of ethnicity and 

family affect the care given to the elderly. 

 Students will discuss the effects of social class on ethnic and cultural variations in the care 

giving of the elderly. 

 Students will be able to explain how an individual’s culture can influence life expectancy, 

chronic illness, family networks, retirement, his or her attitudes toward long‐term care, 

acceptance of the aging process and even how old age is defined. 

 
Methodology 
Participant Observation will be used to guide student interactions with residents.  An understanding of 
Participant Observation techniques will help students in their critical thinking.         
For the purposes of the assessment plan, Participant Observation can be defined as, “the process of 
learning through involvement in the routine activities of residents in long-term care facilities and in 
community agencies serving older adults and the elderly.”  Participant Observation is a method used in 
field work, conducted in natural settings, which is expressed in qualitative terms.   
Prior to the students starting their Service Learning at the long-term care facility or community agency 
they will receive an orientation to the assessment plan and the student learning objectives.   The 
students will also receive training in Participant Observation using the text, Participant Observation: A 
Guide for Fieldworkers (DeWalt, 2011).   
 
Students will keep a journal of their Service Learning experience with special attention to cultural 
diversity and the department and course student learning outcomes.  Students will also participate in 
class discussions of what they are learning. 
 
 
Selection of Service Learning Sites 
The Social Service Program Coordinator will contact members of the Social Service Advisory 
Committee and other providers to obtain their support and recommendations for nursing homes and 
community agencies with which to partner in Service Learning.   
 
The goal is to have nursing homes and/or community agencies which have residents/participants of one or 
more of the three minority groups, African American/Black, Hispanic/Latino, and Asian.   The Coordinator 
will then meet with the administration of the recommended nursing homes and community agencies.  The 
administrators will receive the department’s Service Learning brochure which explains the program and the 
responsibilities of the college, student and community partner.  The facility administrator will be asked to 
complete an evaluation of the Service Learning program at the semester’s end. 

 
Measurement 
At the conclusion of the semester, after the students have completed 20‐hours of volunteering in a Service 
Learning nursing home or community agency, they will write a paper describing their experience as it relates to 
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the student learning outcomes.   The confidentiality of the nursing home and community agency and its 
residents/participants will be protected by referring to the facility by a letter  
(e.g.: Facility A) and residents by a number (e.g.: Individual 1). 
 

The faculty will grade the final paper based on the student’s ability to, “think and read critically so 
that they can solve problems using appropriate information resources and reasoning process.”   
Students will receive points on their paper.  The point system is 90-100 (A), 80-89 (B) 70-79 (C), 60-
69(D), 50-59 (F).   
 
 The students will also participate in a group reflection exercise regarding the Service Learning 
experience.  They will be graded on their critical thinking and reasoning process as expressed though 
the reflection exercise. 
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Department Chair:  Tim Andriano, 
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Plan Title:  Initial Plan   
 
 
 
 
 
 
   
The current submission is which of the following:  
                                                     □ Initial Plan date:  11/2015    
                           Mid-year update date:  3/2016  

□ Final Report         date:  6/2016 
 
 

 
College Mission:  Wright College is a learning–centered, multi-campus institution of higher education 
offering students of diverse backgrounds, talents, and abilities a quality education leading to 
baccalaureate transfer, career advancement, and/or personal development.  
Program/Discipline Mission: The Social Services Department’s mission is to provide students with 
the education and experience needed to be successful in a career in the field of aging.  The scope of the 
Social Services Department includes theories, methods, principles and concepts from the discipline of 
Gerontology and the practice of Nursing Home Administration. 

 A. Initial Assessment Plan  
Area of Focus:  
 
Your department efforts 
are to improve learning in 
what topic/area?   

 
 

 

 
Leisure Services for Older Adults  
 
 

Evidence: 
 
What past results have led 
your department to 
conclude that this is an 
area needing attention? 
 

As the “baby boom” generation retires from employment, it is important that 
they participate in meaningful activities to enrich their lives.  Leisure services 
for older adults help them maintain their cognitive and physical abilities as well 
as offering socialization.   
  

Course(s) of Interest:  
What courses will be 
involved in your plan? 

Spring 2016 
Social Service 107 – Aging and Leisure 
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Intended Program 
Student Learning 
Outcomes (SLOs) 
 

List each relevant SLO that 
this project pertains to. 
 

General Education SLO 2 
Read, write, speak, and listen effectively so that the expectations of 
appropriate audiences in the academic, public and private sectors are met. 
 
Relevant Social Service Department SLOs include; a) Students will be 
knowledgeable of generic and specialized human services for older adults 
and the elderly including long-term care as well as best practices in the 
service delivery system, b) Students will communicate effectively with 
older adults, their families and service providers, c) Students will 
demonstrate the ability to transfer didactic classroom learning into 
practice, working with older adults in the community, and d) Students 
will follow the Professional Gerontologists Code of Ethics in all aspects 
of their work. 
 
Relevant Course Soc Ser 107 SLOs include; a) Describe the opportunities 
available to older adults through the following leisure activities; 
recreation, education, volunteering and generate a basic list of agencies 
creating opportunities in each category, b) Present a plan for creating and 
managing one of the following; an elderly arts program a senior center, a 
wellness program, an outdoor recreation program, a volunteer program, a 
long-term care activities program. 
 
 
 
 

Involved Faculty: 
 

List the instructor(s) 
participating in the 
assessment process for each 
outcome listed above. 

Spring 2016 
Adjunct Gerontology Faculty: Lauretta Hart 
 
 
 
 

Assessment/Intervention 
Process 
 

Address the following 
questions: 

What approach will be 
used? 
Why was this process 
selected? 
How will student learning 
be measured? 
When will data collection 
be completed? 
Who will analyze the 
results? 

 
What: Development of a Leisure Program for Older Adults 
 
 
Why: Gerontology students, working with community agencies that provide 
leisure services, learn the components of a leisure program and how to 
develop a program.  
 
 
How: Through a written paper and oral presentation. 
 
 
When: End of spring semester 2016. 
 
Who: Tim Andriano, Ph.D., Social Service Program Coordinator 
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B. Midyear Update  

 
Completely describe all 
actions that have 
occurred since 
implementation of your 
department’s 
Assessment Plan. 
 
 
 
 
Attach any relative 
documents (rubrics, 
surveys, other 
assessment tools). 
 
 
 

 
 
 

Are there any obstacles 
to the implementation of 
the plan that the 
Assessment Committee 
should know about or 
can assist with? 
 
 
 
 
 
 
 
 
 
 
 
 

 

 Part C  
Summary of Results and 
Analysis of Data 
Collected 
 

What were the results 
of the assessment 
process? 
 

 
 
 
 
 

 
 
 
 
 
 
 
What was learned from the results?   
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Action Plan Based on 
Results and Analysis 
 
Based on what was 
learned, what additional 
steps will be taken to 
improve student learning? 
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BACKGROUND 
 

Wright College is accredited by the Higher Learning Commission through the Academic Quality 
Improvement Program (AQIP) pathway.  Each instructional department at the college participates in an 
assessment plan as part of accreditation.   

 
DESCRIPTION 

 
MANDATE – MACRO LEVEL 
There are three levels of mandate guiding the Assessment Plan using Student Learning Outcomes 
(SLO); a) general education SLO 2, b) relevant Social Service Department SLOs, and c) relevant 
course SLOs.  The SLOs will be presented to students by the instructor.  The instructor and students 
will discuss the relevance of the SLOs to the Leisure Program Project each student will design and 
develop. 
 
General Education SLO 2 states that students be competent to, “Read, write, speak, and listen 
effectively so that the expectations of appropriate audiences in the academic, public and private 
sectors are met.” 
 
Relevant Social Service Department SLOs include; a) Students will be knowledgeable of generic and 
specialized human services for older adults and the elderly including long-term care as well as best 
practices in the service delivery system, b) Students will communicate effectively with older adults, 
their families and service providers, c) Students will demonstrate the ability to transfer didactic 
classroom learning into practice, working with older adults in the community, and d) Students will 
follow the Professional Gerontologists Code of Ethics in all aspects of their work. 
 
Relevant SLOs for course Social Service 107 Leisure and Aging include; a) Describe the opportunities 
available to older adults through the following leisure activities; recreation, education, volunteering 
and generate a basic list of agencies creating opportunities in each category, b) Present a plan for 
creating and managing one of the following; an elderly arts program a senior center, a wellness 
program, an outdoor recreation program, a volunteer program, a long-term care activities program. 
 
DEPARTMENT PLANNING – MESO LEVEL 
Planning the Assessment Project will be carried out by a small team including the Social Service 
Program Coordinator and two Adjunct Faculty who teach Gerontology.    
The team reviewed SLO’s for the three Gerontology courses being offered in the spring semester 2016 
to assess the goodness-of-fit to the General Education SLO 2.  The three courses include; 

 Social Service‐107 Aging and Leisure 
 Social  Service‐203 Interpersonal communication with the Elderly 

 Social Service‐ 204 Cross Cultural Studies in Gerontology 

The team decided the Assessment Project will be implemented in Social Service 107 - Aging and 
Leisure. 
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PROJECT PLANNING – MICRO LEVEL 
Planning a Leisure Program will be executed by each student in the course Social Service 107 – Aging 
and Leisure.  The instructor will provide written directions for developing a Leisure Program, 
including the following; 

 Planning a program – parts assigned and due dates 

 Steps in planning a leisure program 

 How to outline your project 

 An example of a leisure program 

The students will be directed to develop a plan for creating and managing one of the following; a) an elderly 
arts program, b) a senior program, c) a wellness program, d) an outdoor recreation program, e) a volunteer 
program, f) a long‐term care activities program and g) another program of the student’s choice. 
 
The students will address the following questions in planning their Leisure Program; a) What program will you 
develop? How will you decide? b) Where will you present your project? c) Ascertain if there is interest in your 
project.  How will you do this? d) Will you need staff? If so, where and how will you get them? Will you look for 
volunteers or will you pay the staff?  If you will pay the staff, how will you obtain the funding?  e) Will you need 
equipment or supplies?  How and where will you get them? How will you pay for them? f) Who will be your 
participants and how will you attract them? g) Will you charge a fee? How will you decide how much? g) When 
will the program be offered?  What days of the week?  At what time? For how long? h) Will your program be a 
certain lengths, such as six weeks, or will it be ongoing? i) If it is ongoing, how will it be funded once the 
original funding runs out? j) How will you publicize and promote the program? 
 
Each student will write a three to six page paper describing their Leisure Program and what they learned from 
the experience.  The paper will focus on the reading and writing components of General Education SLO 2.  
Reading will include two textbooks, Leisure Programming for Baby Boomers  and  Leisure & Aging: Ulyssean 
Living in Later Life, as well as academic journals and other sources that focus on leisure activities for older 
adults.  Students will be required to list a minimum of three citations in their references.   
 
The final paper will be developed in three steps. 
 

Step 1: A brief paper on the student’s tentatively proposed program and planning ideas.   
Step 2: An outline of the proposed paper describing the Leisure Program. 
Step 3: Final paper of three to six pages in length. 

 

 
COMMUNITY OUTREACH 
Near the beginning of the planning process, the student will contact a minimum of two agencies that 
either serve the general public including all ages or specialized agencies serving only older adults.  The 
students will further decide to focus their project on public sector agencies such as park districts, 
libraries, senior centers or private sector agencies such as non-profit community agencies and 
residential facilities serving older adults.  The student will meet with an administrator(s) in each 
agency or residential facility where the project could hypothetically be implemented.  The student will 
present the project and obtain feedback from the administrators.  The student will include the feedback 
in their paper and class presentation. 
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MEASUREMENT – Written Leisure Paper   
 
Relationship to General Education SLO 2 

 Writing Effectively 

 Academic Sector 

 Public and Private Sector 

The following points will be awarded for each of the three steps in the development of a final paper. 
Step 1: A brief paper on the tentatively proposed Leisure Program (up to 50 points).   
Step 2: An outline of the paper (up to 50 points) 
Step 3: Final paper (up to 100 points) 

 
MEASUREMENT – Oral Presentation  
 
Relationship to General Education SLO 2 

 Speaking Effectively 

 Academic Sector 

 Public and Private Sector 

Each student will make a thirty‐minute oral presentation to the class.  The presentation will be assessed on the 
following criteria, a) overall clarity of the Leisure Program description, b) ability to express the three most 
important facts or ideas, c) incorporation of input from the community outreach, d) ability to make the 
presentation without reading the text verbatim (note cards are acceptable), e) use of interesting graphics 
(power point, charts, diagrams, photos) to illuminate the presentation, f) appropriate demeanor including 
posture, eye contact with audience, clarity of voice and volume, g) ability to answer questions from the 
audience.  
 
The student will be awarded up to 100 points for the oral presentation. 

 
MEASUREMENT – Listening to the Presentation   
 
Relationship to General Education SLO 2 

 Listening Effectively 

 Academic Sector 
 

Prior to each student’s oral presentation, the student will be asked to write down the three most 
important facts or ideas they want the audience to remember.  At the end of the presentation, each 
student in the audience will be given a Presentation Form where students will independently write 
down what they believe to be the three most important facts or ideas.   The presenter will lead a short 
discussion on the three main points they wanted to convey.  Audience members will discuss what they 
listed and provide a rationale for their choices. “Listening” will also be addressed through a Student 
Evaluation of the presentation.  Students will  be asked to rate the presentation using a four-point 
Likert Scale, a) excellent, b) very good, c) good, d) needs improvement.  The questions include: 

 
1.  Was the presentation clear and cover the Leisure Program well? 
2.  Did you understand the main facts the speaker made? 
3. Did the speaker discuss the community outreach? 
4.  How was the use of graphics – power point, charts, diagrams etc. incorporated? 
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5. Did the speaker have good eye contact with the audience? 
6. Did the speaker have a clear voice loud enough to be heard? 
7. Did the speaker answer questions from the audience? 

8. How would you rate the overall presentation? 
 
Points will not be given for the two “listening” exercises.  However, the instructor will consider the 
students’ evaluation when assigning points for the presentation. 
 
MEAUSREMENT - Agency Evaluation 
 
Relationship to General Education SLO 2 

 Read, Write, Speak, Listen Effectively 

 Public and Private Sector 
 
Leisure Programs will be evaluated by administrators of two or more agencies that were consulted on the 
project.  The agency representative will be asked to respond to five closed‐ended statements and one open‐
ended “comment” section.  The responses for the closed‐ended statements will be recorded on a five‐point 
Likert Scale from Strongly Agree to Strongly Disagree. The student can earn up to 50 points for the agency 
evaluation. The open‐ended comments will be useful for qualitative support of the points awarded.  The five 
questions include; 
 
1.   How well did the student seem to understand the class project? 
2.   How well did the student explain the class project to you? 
3.   How well did the student explain their Leisure Program to you? 
4.   Does the student have realistic expectations of your agency? 
5.   Does the student have realistic expectations for the success of their Leisure Program? 
6.   Do you have any other comments to share? 

 
FINDINGS AND RECOMMENDATIONS 
The project will be worth 350 points toward the final grade in the class.  At the end of the semester the points 
from, a) brief paper (50 pts.), b) outline (50 pts.), c) agency evaluation (50 pts.), d) paper (100 pts), e) class 
presentation (100 pts) will be aggregated.  Each student will receive a final letter grade, A‐F, for the project.  
The grade and points on the project will be incorporated into the students’ final grade for the course.  The 
Program Coordinator and Adjunct Gerontology Faculty will assess the effectiveness of the assessment and 
discuss how it could be implemented in other Gerontology courses. 
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ATTACHMENT 1 
 

Handout for Students 
 
 
Aging and Leisure – Spring 2016          January 21, 2016 
Lauretta Hart, Gerontology Adjunct Faculty 
 

Planning a Leisure program: 
   
Course Objective: Learn how to create a plan for managing a variety of leisure programs for 
older people. 
 
Student Learning Outcome: Present a plan for creating and managing one of the following: 

a. an elderly arts program 
b. a senior center 
c. a wellness program 
d. an outdoor recreation program 
e. a volunteer program 
f. a long term care activities program 
g. other 

 
You have been awarded a small grant to develop a new leisure program in your community. 
 
Research:  What steps will you take to develop and present your leisure program?  
 

1. What leisure program will you develop? How will you decide? Things to consider: What 
are you interested in?  How will you know if the older adults will be interested? Who will 
be your participants? Will you conduct a survey?  

 Once you have determined what leisure leisure program you wish to develop, 
visit at least two similar programs.  For each, take notes on what you see and 
learn. Include the name and phone numbers of the persons you talk with.) 
Obtain any handouts available.  

 What did you see that you liked and what didn’t you like?  
 What components of the programs might you include in your program? 

 
2. Where will you present your leisure program (church, library, senior center, community 

center, park district, etc.)? You will investigate at least two venues. You will explain the 
school project to the administrator or manager and find out the requirements for using 
their space: Is there a fee? When is the space available (day of week, time of day), 
etc.? 

 Take notes of your discussions and provide the names and the phone #s of 
persons you consulted with. You will ask for feedback from the administrators 
by having them complete a short evaluation form (will be provided). You may 
need to consult with more than two venues to find an appropriate location. 
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3. When will your leisure program be offered (day or days of the week, at what time, for 
how long?) What determined this? This may be determined by your location, when 
there is available space.  You will want to keep in mind when older adults are more 
likely to attend. How long will each session be? Will your leisure program be of a 
certain length (such as 6 weeks) or will it be ongoing? 

 
 

4. How will you fund your leisure program?  Think about what kinds of funding may be 
available; grants, donations, sponsorship, etc.  

 Will you use paid staff, or volunteers?  
 Will you need to purchase equipment/supplies?   
 Will you charge a fee, or have participants bring their own supplies? 

 
5. How will you promote and publicize your leisure program? What will be your marketing 

plan? How will you use the 4 Ps of marketing? See pages 30 to 35 in “Leisure 
Programming for Baby Boomers. 

 
 
Instructions: 
You may need to research some information on planning leisure programs. Both our texts 
should be helpful. You are also free to find other sources. 
 
A brief paper on your planning of your leisure program is due February 25, 2016 (worth up to 
50 points). What program will you plan? How did you decide? 

 What similar leisure programs have you visited? See #1 above for what to include in 
this paper. 

 What locations have you visited? Submit the feedback forms from the managers of the 
locations you spoke with. See #2 above for what to include in this paper. 
 

An outline of your project and paper is due March 31, 2016 (worth up to 50 points).  

An outline helps you to organize your ideas, see your progress and check that you are on 
track. Usually the better your outline, the easier it will be for you to complete the project and 
write the paper. To write an outline, you will need to know something about your topic, and 
your outline may change as your information on the topic grows.  

1. Format - The most basic form of an outline will be one in which you begin with a 
general idea of what program you would like to develop. In other words, you will create 
a project plan.  You will then break down that general idea into the steps you will 
follow. You should begin the outline with your purpose and then lay out the steps that 
you have to follow to achieve you purpose. In other words, start with the general and 
move to the specific. 

2. Style - There are generally two ways of writing out an outline: using sentences or using 
topics. When using sentences, express each component of your outline in complete 
sentences. When using topics, express each component of your outline in topics or 
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phrases. You generally cannot mix the two styles in one outline; that could be 
confusing. 

3. Length - Unless you have other instructions to follow, you do not have any length 
requirement when it comes to a basic outline. It can be as long or as short as you 
need it to be, although if it exceeds a page it probably cannot be classified as a basic 
outline. 

Your outline should cover:                                                                                       
 

 What leisure program are you planning?                                                                                   
 Where will it be held?                                                                                       
 When will it be held? Why then?                                                                                                 
 How will you fund your program? What sources did you consider (or are you 

considering)?                                                                                                       
 How will you promote and publicize your leisure program? 

 
You will discuss your outline with a minimum of two community agencies or residential 
facilities where the Leisure Program could hypothetically be implemented.  The administrators 
with whom you discuss the Leisure Program will be asked to complete an evaluation of your 
presentation.  The administrator will be asked to reply to the following questions; 
 

 How well did the student seem to understand the class project? 
 How well did the student explain the class project to you?  
  How well did the student explain their Leisure Program to you?  
 Does the student have realistic expectations of your agency?  
 Does the student have realistic expectations for the success of their Leisure Program? 
 Do you have any other comments to share? 

 
The evaluation of your presentation to administrators is due, along with the outline on  March 
31, 2016 (worth up to 50 points).  
 
Paper: Your paper will be due the day of the presentations, May 5, 2016 (worth up to 100 
points).  It is to be 3 to 6 pages in length.  Correct grammar, punctuation, and spelling are 
expected.  Your paper should lay out the above points, in narrative form.  You should also 
include a discussion on what it was like to develop your plan and discuss your experiences 
researching other leisure programs (Will the leisure programs you researched be 
competition? How will you compete?). You can discuss how you think the leisure program will 
be received by older adults, and/or any barriers that might exist to prevent participation, and 
how to overcome them. Your paper should include a bibliography, if appropriate.   
 
Presentation: On May 5, 2016 also worth up to 100 points), you will present to the class your 
plan for developing a leisure program for older adults. Instructions will follow.                                             
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Program/Discipline:   Social Service                
  
 

Instructional Manager:  Kevin Li 
 

Semester/Year:   
fall 2014 & spring 
2015 

Assessment Coordinator:  
Tim Andriano, Ph.D. 
Email: tandriano@ccc.edu 

Department Chair:  Tim Andriano, 
Program Coordinator 

Plan Title:  Initial Plan   
 
 
 
 
 
 
   
The current submission is which of the following:  
                                                     □ Initial Plan date:  8/2014    
                           Mid-year update date:10/2014  

□ Final Report         date:  1/2015 
 
 

 
College Mission:  Wright College is a learning–centered, multi-campus institution of higher education 
offering students of diverse backgrounds, talents, and abilities a quality education leading to 
baccalaureate transfer, career advancement, and/or personal development.  
Program/Discipline Mission: The Social Services Department’s mission is to provide students with 
the education and experience needed to be successful in a career in the field of aging.  The scope of the 
Social Services Department includes theories, methods, principles and concepts from the discipline of 
Gerontology and the practice of Nursing Home Administration. 

 A. Initial Assessment Plan  
Area of Focus:  
 
Your department efforts 
are to improve learning in 
what topic/area?   

 
 

 

 
Cultural Aspects of Aging 
 
 

Evidence: 
 
What past results have led 
your department to 
conclude that this is an 
area needing attention? 
 

Chicago is a multi-cultural city with 33% of the population being Black/African 
American, 29% Hispanic/Latino and 6% Asian.  Gerontology students need to 
learn about different cultural values and attitudes with regard to aging in order 
to provide quality services to older adult minority populations.  

Course(s) of Interest:  
What courses will be 
involved in your plan? 

Fall 2014 
Social Service 204 – Cross Cultural Studies in Gerontology 
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Intended Program 
Student Learning 
Outcomes (SLOs) 
 

List each relevant SLO that 
this project pertains to. 
 

General Education SLO 1 – Students think and read critically so that they can 
solve problems using appropriate information resources and reasoning 
process. 
 
Social Service Department SLO 3 – Students will be knowledgeable of generic 
and specialized human services for older adults and the elderly, including 
long-term care. 
 
Social Service Department SLO 5 – Students will demonstrate the ability to 
transfer didactic, classroom learning into practice, working with older adults 
and the elderly in the community. 
 
 
Course 204 SLO 1 – Students will demonstrate an understanding of how the 
combined influences of ethnicity and family affect the care given to the 
elderly. 
 
Course 204 SLO 4 – Students will discuss the effects of social class on ethnic 
and cultural variations in the care giving of the elderly. 
 
Course 204 SLO 5 – Students will be able to explain how an individual’s 
culture can influence life expectancy, chronic illness, family networks, 
retirement, his or her attitudes toward long-term care, acceptance of the 
aging process and even how old age is defined.  
 
 
 
 

Involved Faculty: 
 

List the instructor(s) 
participating in the 
assessment process for each 
outcome listed above. 

Fall 2014 
Adjunct Faculty:  Patricia Whitney 
 
 
 
 

Assessment/Intervention 
Process 
 

Address the following 
questions: 

What approach will be 
used? 
Why was this process 
selected? 
How will student learning 
be measured? 
When will data collection 
be completed? 
Who will analyze the 
results? 

 
What: Participant observation 
 
 
Why: Participant observation is a method of collecting qualitative information 
through the student’s involvement in the routine activities of residents in 
long-term care facilities and other community programs for older adults. 
 
 
How: Through journaling written papers and class presentation. 
 
 
When: End of fall 2014 semester. 
 
Who: Tim Andriano, Ph.D., Social Service Program Coordinator 
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B. Midyear Update  

 
Completely describe all 
actions that have 
occurred since 
implementation of your 
department’s 
Assessment Plan. 
 
 
 
 
Attach any relative 
documents (rubrics, 
surveys, other 
assessment tools). 
 
 
 

 
At the beginning of the semester, the Program Coordinator made a 
Power Point presentation to seven students in Soc Ser 204 Cross 
Cultural Studies in Gerontology.  The presentation covered definitions 
of concepts including; critical thinking, critical reading, problem 
solving, information resources and reasoning process. The Program 
Coordinator also discussed the department’s assessment plan as it 
relates to student learning outcomes, implementation methodology, 
service learning and measurement. 
 
 
 
See the following:  
1. Paper, Social Service Department Assessment Plan Fall 2014. 

(Attachment A) 
 

2. Power Point, Service Learning (Attachment B) 
 
 
 

Are there any obstacles 
to the implementation of 
the plan that the 
Assessment Committee 
should know about or 
can assist with? 
 
 
 
 
 
 
 
 
 
 
 
 

Half of the students experienced barriers due to communication difficulties         
with the older adult who they interviewed.  Some of the older adults could not 
relate to the students’ discussions about their life and their culture because of 
limited communication. It was acknowledged that students should have been 
interviewing higher functioning older adults rather than those who reside in skilled 
nursing facilities.  When this barrier was recognized the Program Coordinator met 
with the students for a second time.  It was agreed that the Service Learning 
component of the implementation would be discontinued. The students were no 
longer required to complete 20 hours of Service Learning.  Instead, emphasis 
was placed on students completing their interviews, paper and class presentation.  
Three students were allowed to select another older adult to interview who had 
communication skills at a level to participate meaningfully.  

 Part C  
Summary of Results and 
Analysis of Data 
Collected 
 

What were the results 
of the assessment 
process? 
 

 
 
 
 
 

 
 
 
The students’ critical thinking was assessed through both their class 
presentation and their final paper.  Each student presentation focused on the 
older adult’s culture and how it affected the individual’s aging. They 
incorporated interviews with the person’s family, experts on the older adult’s 
culture and scholarly articles on the culture and its views about aging. The 
instructor graded the students on concepts including; critical thinking, critical 
reading, problem solving, information resources and the reasoning process.  
The students did an excellent job with the assignment, especially considering 
the barrier they experienced.   
 
Of the six students in the class, one student did not make a class presentation 
or do a final paper.  However, the student’s grades on quizzes, exams, 
attendance and other graded work allowed the student to pass the course with 
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a C grade.  Another student could not complete the course due to a severe 
medical condition which required hospitalization.  That student was given an 
Incomplete and will complete the work. 
 
 
Student Grades 
 
Student         Class Presentation    Final Paper       Final Grade 
 

1.          A                             A                    A 
2.          A                             A                    A 
3.          A                             A                    A 
4.          A                             A                    A 
5.          X                             X                    C 
6.          X                             X                    I 

 
 
 
 
What was learned from the results?   
  
Students successfully applied critical thinking to their project, “Cultural Aspects  
of Aging.” 
 
 
 
 
 
Faculty will emphasize the importance of critical thinking in all courses. 

Action Plan Based on 
Results and Analysis 
 
Based on what was 
learned, what additional 
steps will be taken to 
improve student learning? 
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ATTACHMENT A 
 

 WRIGHT COLLEGE 
SOCIAL SERVICE DEPARTMENT 
ASSESSMENT PLAN FALL 2014 

 
Timothy A. Andriano, Ph.D. 

Social Service Program Coordinator 
August 4, 2014 

 
Background 
Wright College is accredited by the Higher Learning Commission through the Academic Quality 
Improvement Program (AQIP) pathway.  Each instructional department at the college participates in an 
assessment plan as part of accreditation.   
 
Focus 
In the second year of the assessment plan, fall semester of 2014 and spring semester of 2015, the focus 
will be on the General Education Student Learning Objective 1, stated thusly; 
 

“Students think and read critically so that they can solve problems using appropriate 
information resources and reasoning process.”  
 

The focus of the 2014-2015 assessment is stated in one complex sentence.  The outcome is a student’s 
ability to think and read critically.  Thinking critically is the basis for the student’s ability to solve 
problems.  To solve problems the student must know how to use a wide range of resources to obtain 
information as well as to apply reasoning to solving the problem.  To further understand the focus, key 
terms are defined as follows. 
 
Definitions 
Critical Thinking:  According to the National Council for Excellence in Critical Thinking (1987), 
critical thinking is defined as the intellectual disciplined process of actively and skillfully 
conceptualizing, applying, analyzing, synthesizing and/or evaluating information gathered from, or 
generated by, observation, experience, reflection, reasoning, or communication, as a guide to belief 
and action.  It is based on universal intellectual values that transcend subject matter divisions: clarity, 
accuracy, precision, consistency, relevance, sound evidence, good reasons, depth, breadth and fairness.   
 
Critical Reading: Critical reading generally refers to reading in a scholarly context, with an eye toward 
identifying a text or author's viewpoints, arguments, evidence, potential biases, and conclusions.  
Critical reading means evaluating what you have read using your knowledge as a scholar.  You may 
look at the quality of the writing, the quality of the research, and the persuasiveness of the arguments, 
among other things. Critical reading is an active process by which a scholar rigorously and 
systematically questions the literature with the goal of assessing credibility and validity. Walden 
University (2014) 
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Problem Solving: Problem solving is a mental process that involves discovering, analyzing and solving 
problems.  The ultimate goal of problem solving is to overcome obstacles and find a solution that best 
resolves the issue.  Steps in problem solving include; identifying the problem, defining the problem, 
forming a strategy, organizing information, allocating resources, monitoring progress, and evaluating 
the results.  What is Problem Solving? The Psychological Dictionary. K. Cherry (2011) 
 
Information Resources: Information can come from virtually anywhere and the type of information a 
student needs will change depending on the question the student is trying to answer.  Information 
sources are typically classified as primary, secondary and tertiary. (Types of Information Sources, 
Virginia Tech, 2014.)  Types of information resources for scholarly pursuit include; books, journals, 
reference works, government publications, audiovisual media, bibliographic databases, and theses and 
dissertations (Information Sources and Resources, 2008). 
 
Reasoning Process: The process of forming conclusions, judgments or inferences from facts or 
premises. Reasoning is often divided into two forms, inductive and deductive.  Inductive reasoning is a 
process of arriving at a conclusion based on a set of observations.  It is not a valid method of proof.  
Deductive reasoning is a valid form of proof.  It is the process by which a person makes conclusions 
based on previously known facts. 
 
Social Services Assessment Plan 
Students enrolled in the 200-level Gerontology course, “Cross Cultural Studies in Gerontology,” will 
participate in the assessment.   Gerontology is a small program.   It is anticipated that there will be five 
to seven students in the class. 
 
The assessment plan will be incorporated into the department’s ongoing Service Learning program.   
The department began Service Learning in the spring semester 2013 and has carried it forward every 
semester.  The Service Learning program has been evaluated as highly effective by both students and 
community partner agencies.  (“Assessment of Service Learning in the Social Service Department-A 
Pilot Project, Fall 2013,”  “Assessment of Service Learning in the Social Service Department, Spring 
2014”) 
 
Students in the “Cross Cultural Studies in Gerontology” class will complete 20-hours of Service 
Learning volunteering in a long-term care facility or community service agency in which there are 
residents or participants of minority ethnicities and cultures.   Students will interact with the general 
population in the nursing home or community agency as well as with minority populations including, 
but not limited to, Black/African-Americans, Hispanic/Latinos, and Asians.  These are the three largest 
minority groups in Chicago based on 2010 Census data; Black/African American 33%, 
Hispanic/Latino 29%, Asian 6%. 
 
Students will focus on two department student learning outcomes and three course student learning 
outcomes. 
  

Department Student Learning Outcomes 
 Students will be knowledgeable of generic and specialized human services for older adults and 

the elderly, including long‐term care. 



WRIGHT COLLEGE 
PROGRAM/DISCIPLINE ASSESSMENT FORM 

 

7 

 Students will demonstrate the ability to transfer didactic, classroom learning into practice, 

working with older adults and the elderly in the community. 

 
Course Student Learning Outcomes 

 Students will demonstrate an understanding of how the combined influences of ethnicity and 

family affect the care given to the elderly. 

 Students will discuss the effects of social class on ethnic and cultural variations in the care 

giving of the elderly. 

 Students will be able to explain how an individual’s culture can influence life expectancy, 

chronic illness, family networks, retirement, his or her attitudes toward long‐term care, 

acceptance of the aging process and even how old age is defined. 

 
Methodology 
Participant Observation will be used to guide student interactions with residents.  An understanding of 
Participant Observation techniques will help students in their critical thinking.         
For the purposes of the assessment plan, Participant Observation can be defined as, “the process of 
learning through involvement in the routine activities of residents in long-term care facilities and in 
community agencies serving older adults and the elderly.”  Participant Observation is a method used in 
field work, conducted in natural settings, which is expressed in qualitative terms.   
Prior to the students starting their Service Learning at the long-term care facility or community agency 
they will receive an orientation to the assessment plan and the student learning objectives.   The 
students will also receive training in Participant Observation using the text, Participant Observation: A 
Guide for Fieldworkers (DeWalt, 2011).   
 
Students will keep a journal of their Service Learning experience with special attention to cultural 
diversity and the department and course student learning outcomes.  Students will also participate in 
class discussions of what they are learning. 
 
 
Selection of Service Learning Sites 
The Social Service Program Coordinator will contact members of the Social Service Advisory 
Committee and other providers to obtain their support and recommendations for nursing homes and 
community agencies with which to partner in Service Learning.   
 
The goal is to have nursing homes and/or community agencies which have residents/participants of one or 
more of the three minority groups, African American/Black, Hispanic/Latino, and Asian.   The Coordinator 
will then meet with the administration of the recommended nursing homes and community agencies.  The 
administrators will receive the department’s Service Learning brochure which explains the program and the 
responsibilities of the college, student and community partner.  The facility administrator will be asked to 
complete an evaluation of the Service Learning program at the semester’s end. 

 
Measurement 
At the conclusion of the semester, after the students have completed 20‐hours of volunteering in a Service 
Learning nursing home or community agency, they will write a paper describing their experience as it relates to 
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the student learning outcomes.   The confidentiality of the nursing home and community agency and its 
residents/participants will be protected by referring to the facility by a letter  
(e.g.: Facility A) and residents by a number (e.g.: Individual 1). 
 

The faculty will grade the final paper based on the student’s ability to, “think and read critically so 
that they can solve problems using appropriate information resources and reasoning process.”   
Students will receive points on their paper.  The point system is 90-100 (A), 80-89 (B) 70-79 (C), 60-
69(D), 50-59 (F).   
 
 The students will also participate in a group reflection exercise regarding the Service Learning 
experience.  They will be graded on their critical thinking and reasoning process as expressed though 
the reflection exercise. 
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